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CHAPTER ONE

NI Alternate Proficiency Assessment



Purpose of New Jersey Alternate Proficiency Assessment

The Alternate Proficiency Assessment (APA) is a portfolio assessment designed to measure progress
toward achieving New Jersey’s state educational standards for those students with disabilities who are
unable to participate in the New Jersey Assessment of Skills and Knowledge in grades 3 and 4 (NJASK3
and NJASK4), the Grade Eight Proficiency Assessment (GEPA) or the High School Proficiency
Assessment (HSPA). For the 2003-2004 school year, the APA will assess the content areas of language
arts literacy and mathematics. Evidence of student performance will be collected during instructional
activities over the school year. Work samples will exemplify each student’s abilities as they relate to the
standards and to the student’s individual education program goals and objectives. Portfolios will be
scored by New Jersey teachers using a rubric designed to measure student performance and program
components in areas identified as important in the education of students with significant disabilities.

The New Jersey Alternate Proficiency Assessment was developed for two purposes:

e To measure the progress of a small percentage of students with disabilities who cannot
participate in the regular statewide assessments even with accommodations.

e To ensure that the educational results for all students are included in the statewide
accountability system at the individual, school, district, and state levels.

Accountability through assessment provides equity in program and educational opportunities for
all students. Alternate assessment ensures an inclusive statewide assessment system and student
accountability linked to the common core of learning within the general curriculum in New
Jersey.

The New Jersey Alternate Proficiency Assessment process was developed in response to the
following requirements of the Individuals with Disabilities Education Act of 1997 (IDEA 97):

Children with disabilities are included in general state and district-wide assessment
programs, with appropriate accommodations, where necessary (Sec. 612(a)(17)(A)).

As appropriate, the state or local education agency --

—(1) develops guidelines for the participation of children with disabilities in alternate
assessments for those children who cannot participate in State and district-wide
assessment; and

—(i1) develops and beginning not later than July 1, 2000, conducts those alternate
assessments (Sec. 612(a)(17)(A))

It is toward fulfillment of these requirements that the Alternate Proficiency Assessment is based on the
Core Curriculum Content Standards (CCCS) and the Core Curriculum Content Standards for Students
with Severe Disabilities (CCCSSSD) in the content areas of language arts literacy and mathematics. In
this manner, all students in New Jersey are moving toward the same general standards at
whatever level is appropriate for them and with whatever modifications or supports they need.
The inclusion of students with disabilities in the assessment and accountability system is critical to
ensure appropriate allocation of resources and learning opportunities for these students. The alternate
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assessment was designed for a very small percentage of the total school population for whom traditional
assessments, even with accommodations, would be an inappropriate measure of their progress.

The New Jersey Alternate Proficiency Assessment represents a multi-disciplinary approach to
assessment of student progress toward achieving the CCCS and/or CCCSSSD, and opportunities to
learn. A portfolio assessment represents this multi-disciplinary approach links curriculum, instruction,
and assessment. The triangle in Figure 1 highlights this relationship.

Curriculum

Assessment Instruction

Figure 1: Linkage

High quality assessment practices provide information upon which to base ongoing development of
curriculum that is responsive to individual student needs. Aside from the use of a portfolio to capture
student learning, this philosophy considers students with severe or multiple disabilities as valued and
contributing members of their schools and communities. This performance-based assessment promotes a
vision of enhancing capacities and integrated life opportunities for students. Positive results are expected
from these students upon completion of schooling, such as independent living, employment, and
involvement in the community.

Professional and Ethical Responsibility

Due to the nature of the NJ APA, educators have more extensive involvement in the preparation

and handling of the assessment materials than in other NJ statewide assessments. Therefore, it is
necessary to provide the statement of professional and ethical responsibility, which describes the
role of the educators in the implementation of the NJ APA.

e Itis the responsibility of all contributors to a student’s portfolio to ensure that any
and all data and documentation reflect authentic, accurate, and truthful
information.

e Any student portfolio that is found to contain inauthentic data and/or
documentation may result in professional consequences for staff and financial
consequences for the school or district.
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2003 — 2004 Calendar for APA

Event

NEW Lead Teacher Trainings
Administrator Briefings
Initial Trainings for

ALL Lead Teachers
Collection of Evidence

Lead Teacher
Follow-Up Trainings

Score Interpretation Training for Administrators

Last Day to Enter Evidence into Portfolio

Portfolio Collection Materials Sent
to APA Coordinators

Portfolios Due to Coordinators from Teachers
Portfolios Returned to Contractor
NJ APA Scoring

Scores Reported to School Districts,
Schools, and Individuals

Portfolios Returned to Districts

NIJ Alternate Proficiency Assessment

Date

September 22 - 25, 2003

September 29 - October 2, 2003

October 6 - 9 and
October 22 - 24, 2003

October 31, 2003 - April 1, 2004

Winter 2004
To Be Announced

Fall 2004
To Be Announced

April 1, 2004

March 2004

April 2004
April 2004
July and August 2004

November 2004

Winter 2004



Alternate Proficiency Assessment
Manuals and Related Resources

NJ Alternate Proficiency Assessment Educator’s Manual

The educator’s manual (this manual) is designed for district, local school and receiving school APA
coordinators, lead teachers, and their educational team who are responsible for implementing the APA.
The educator’s manual describes in detail the participation guidelines and criteria, the required
components of the APA portfolio, how to collect student performance evidence, and procedures and
timelines.

Core Curriculum Content Standards (CCCS)

The standards define the knowledge and skills that New Jersey students should be working toward
achieving. The standards are the basis for general education curricula in New Jersey. The CCCS in
language arts literacy, mathematics, and science were revised in July, 2003. Other content areas are
currently being revised.

Core Curriculum Content Standards for Students with Severe Disabilities (CCCSSSD)

The CCCSSSD provides a listing of the adapted New Jersey Core Curriculum Content Standards,
Descriptive Statement, and Cumulative Progress Indicators for students with severe disabilities.
Although there is a proposal to have all students working towards achieving the revised CCCS, the
CCCSSSD may be used for the APA for the 2003 — 2004 school year.

Curriculum Frameworks

The frameworks were developed by the New Jersey Department of Education to assist teachers in
designing instruction related to the Core Curriculum Content Standards. Instructional adaptations for
students with varying learning styles are included in each manual.

Test Specifications

Test specifications for the general statewide assessments were developed by the New Jersey Department
of Education to assist teachers in identifying the relationship between the Core Curriculum Content
Standards and the general statewide assessments. These documents will also assist teachers in the
selection of the appropriate statewide assessment for students with disabilities.

These materials have been disseminated to local education agencies and receiving schools by the

New Jersey Department of Education (NJDOE). They are also available on the NJDOE web site:
www.state.nj.us/education.
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Students Eligible to Participate in the APA

All students with disabilities must participate in the state assessment system. Students with disabilities
participate in the general assessment for their grade, or equivalent age, or in the Alternate Proficiency
Assessment (APA). The Individual Education Planning (IEP) team makes decisions about the state assessment
participation. The IEP team must determine for each content area assessed, whether an individual student will
participate in the general assessment or the APA. A student may participate in the APA in a content area only if
the IEP team determines that the student has not been instructed in the knowledge and skills tested by the
assessment and if the student is unable to complete correctly the types of tasks on the general assessment

[NJAC 6A: 14-4.11(a) 2].

Students with disabilities participate in the state assessments during the same grades as their nondisabled peers.
Only if a student is not in a graded class, or does not have a grade based on age listed on the IEP, should the
IEP team use the ages listed on the chart below to determine when the student will participate in state
assessments. The student’s grade, when one is assigned on the IEP, determines when a student will participate
in state assessments. For ungraded students, use the chart below and the student’s birth date to determine when
a child will participate in the statewide assessment system.

Grades/Ages for Participation of Students with Disabilities in Statewide Assessments

If a student with OR, if the student does not have a | The student will participate
disabilities is in grade assignment, AND the student, | in the following
grade ... between July 1, 2003 and June 30, | assessment:
2004, will turn age
NJ Assessment of
3 9 Knowledge and Skills
(D.O.B. 07/01/94 - 06/30/95) Grade 3
(NJ ASK3)
OR
APA
NJ Assessment of
4 10 Knowledge and Skills
(D.O.B. 07/01/93 — 06/30/94) Grade 4
(NJ ASK4)
OR
APA
Grade Eight Proficiency
8 14 Assessment (GEPA)
(D.O.B. 07/01/89 — 06/30/90) OR
APA
High School Proficiency
11 18 Assessment (HSPA)
(D.O.B. 7/1/85 — 6/30/86) OR
APA
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Students with disabilities who participate in one or both content areas of the HSPA, regardless of whether or not
they must pass in order to meet graduation requirements, are not eligible to participate in the APA in that
(those) content area(s).

All students with disabilities must participate in the statewide assessment system regardless of educational
placement. This includes students with disabilities attending:
e Local district public schools
e Local district public schools in another part of town
e Public schools in other towns
e Receiving schools including special services school districts, educational service commissions,
approved private schools for the disabled, college-operated programs, Marie H. Katzenbach
school for the deaf, and jointure commissions
e Private schools in accordance with a Naples placement
e Private schools for the disabled out of state (placed there by a New Jersey district)
e State educational facilities

Students on homebound instruction must also be assessed. For individual questions regarding participation,
contact the NJDOE, Office of Evaluation and Assessment. See page 92 for contact information.

NI Alternate Proficiency Assessment 11
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Required Components

Definition of Key Terms:

APA Portfolio: A collection of student work, student data, and educational information that
relate to a student’s progress on the New Jersey content standards

Entry: A collection of five to eight pieces of evidence that documents a student’s knowledge and
ability to apply key concepts and skills pertaining to one particular content standard. The entry
also documents the key program components described in the APA scoring rubric.

Evidence: Student data, student work samples, and other documentation that represent a
student’s progress towards a targeted skill described in the APA scoring rubric.

Collection Period: Time frame within which you must collect the evidence. Time frame for
2003 — 2004 school year is October 31, 2003, through April 1, 2004. Evidence must span at least
four months within this collection period.

A completed Alternate Proficiency Assessment portfolio must contain the following items:

e Table of Contents
e Entry Cover Sheet for each standards-based Entry (2 per content area)
e Standards-based entries:
e Two entries based on 2 separate Language Arts Literacy standards from the CCCS and/or the

CCCSSSD.
e Two entries based on 2 separate Mathematics standards from the CCCS and/or the
CCCSSSD.
Table of Contents Table of Contents
A table of contents helps the student organize the | Table of Contents £ ’//;L’"‘ >
portfolio and communicate about his or her work \ 5 !
in the portfolio. A table of contents can be

adapted to meet the individual needs of the

student. It should reference the page numbers for | Language Arts Literacy 1 E‘ E il
all of the required components. <y

Language Arts Literacy 2 9-14
Math 1 15-21
Math 2 22-30
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COMPLETE ONE ENTRY COVER SHEET FOR EACH ENTRY
Entry Cover Sheet

October 31, 2003 to April 1, 2004

STUDENT NAME: GRADE/AGE:

(e age anly if sadent is ungraded)

ENTRY (circle one): LAL1 LAL2

MATH 1 MATH 2

TEs L g Ve pIrO eSS
iriedicators.

NEW . JERSEY CCCS or CCCSSSD:

Cumulative Progress Indicator;

IEP Goal/Objective:

Targeted Skill:

Measurable Criteria (expressed as % or ratio, eg. 20% pr 4/5 trials:

EVIDENCE (include page numbers):

Self-Determination:
Choice Making/ Planning: _ pgs. Eval
Monitoring: _ pgs.

B __PRE
Extending Performance: _ pgs.

Generalization - Multiple Settings evidenced in this entry: (list)

Evidence of Social Interactions in this entry:

Independence - Supporis documented: (check all that apply to this entry)
_Assistive Technology Communication System
Visual Supports Auditory Supports
Adapted Materials __ Personal Assistance (peer)
_ Personal Assistance (adult) __ Other (please specify)

Note: The evidence MUST include documentation of terms selected above in order to be scored.
Duplicate as necessary

Standards-Based Entries

Entry Cover Sheet

The entry cover sheet can be found in
Appendix A. An entry cover sheet must
be submitted with each entry. The entry
cover sheet documents the standard, CPI,
IEP goal/objective, and targeted skill on
which the entry is based. It also notes for
the scorer the pages in the portfolio
where the evidence documents the
various dimensions for the rubric. A
separate entry cover sheet is used for
each entry, for a total of two per content
area.

An entry is comprised of at least five to eight pieces of evidence per collection period focused on a
standard within the identified content area. Evidence may include student work samples, scripted video
or audiotape, instructional data, charts and graphs of student performance over time, and sequenced
captioned photographs. It may also include captioned photographs, notes from peers, parents, co-
workers, or employers. The entry cover sheets should guide the educational team in determining what
evidence is included in the portfolio for each entry and the selected standard. For each content area
assessed by the NJ APA, there must be two separate standards-based entries included in the portfolio.

NIJ Alternate Proficiency Assessment
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The following chart illustrates the required components for each APA portfolio including the
number of entries.

APA Portfolio Components

Table of Contents

Collection Period October 31, 2003 — April 1, 2004

Entry #1 Entry #2 Entry #3 Entry #4
Entry Cover Entry Cover Entry Cover Entry Cover
Sheet Sheet Sheet Sheet
Language Arts | Language Arts Mathematics Mathematics

Literacy Literacy
1* standard selected 2" standard selected 1* standard selected 2" standard selected
5-8 pieces of 5-8 pieces of 5-8 pieces of 5-8 pieces of
evidence evidence evidence evidence

Do NOT include in the Alternate Proficiency Assessment portfolio:

e Materials developed by the instructional team for the sole purpose of the assessment. The
Alternate Proficiency Assessment should contain evidence from daily instruction.

e [EP documents, test results, IQ scores used for eligibility and placement decisions.

¢ Any information that might impose a bias on the scorer.

e [Evidence that may embarrass the student (e.g., evidence related to personal hygiene activities).

NIJ Alternate Proficiency Assessment 16



COMPLETE ONE ENTRY COVER SHEET FOR EACH ENTRY
Entry Cover Sheet

October 31,2003 to April 1, 2004

STUDENT NAME: GRADE/AGE:

(use age only if student is ungraded)

ENTRY (circle one): LAL 1 LAL 2 MATH 1 MATH 2

Refer to New Jersey Core Curriculum Content Standards (CCCS) and /or Core Curriculum Content
Standards for Students with Severe Disabilities (CCCSSSD) and the corresponding cumulative progress
indicators.

NEW JERSEY CCCS or CCCSSSD:

Step 1 >

AI—
) . <Step 2
Cumulative Progress Indicator: ——
N
IEP Goal/Objective: /]
Targeted Skill: < Step 3

Measuxable Criteria (expressed as % or ratio, eg. 20% pr 4/5 trials:
Step4 )
l

EVIDENCE (include page numbers):

Self-Determination:
Choice Making/ Planning:  pgs. Evaluating: pgs.
Monitoring:  pgs. Extending Performance: pgs.

Generalization - Multiple Settings evidenced in this entry: (list)

Evidence of Social Interactions in this entry:

Independence - Supports documented: (check all that apply to this entry)

__Assistive Technology __Communication System
__Visual Supports __Auditory Supports
__Adapted Materials __Personal Assistance (peer)
__Personal Assistance (adult) __ Other (please specify)

Note: The evidence MUST include documentation of terms selected above in order to be scored.
Duplicate as necessary
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Developing an APA Portfolio Entry

Below is a step-by-step process for developing each of the four entries for the APA portfolio. Complete
the process for two language arts literacy and two mathematics standards.

Step 1: Upon reviewing the standards and the student's IEP goals and objectives, select a standard to be
assessed. The selected standard should be related to a goal and/or objective from the student’s IEP.
Document the selected standard on the entry cover sheet. Be sure to use the exact language of the
standard as found in the CCCS/CCCSSSD on the entry coversheets.

Step 2: 1dentify a Cumulative Progress Indicator (CPI) within the selected standard that is related to an
IEP goal and/or objective. The CPI must be selected from the list of CPI’s provided for the selected
standard in the CCCS or the CCCSSSD. Document the selected CPI exactly as it appears in the source
on the entry cover sheet. You should document only one CPI for each selected standard.

Step 3: Select the IEP goal/objective that relates to the selected standard and CPI. Next, clearly
identify a targeted skill within the selected goal/objective to be assessed. A targeted skill is a skill that
the student will be learning during the APA collection period, which is directly related to the selected
standard, CPI, and IEP goal/objective. Document the IEP goal/objective and the targeted skill on the
entry cover sheet. Examples of targeted skills include:

Standard 3.4 (Listening): All students will listen actively to information from a variety of
sources in a variety of situations.

CPI: Grade 8- A. Active Listening
1. Demonstrate active listening behaviors in a variety of situations (e.g., one-on-
one, small group)

Chantall will reach and grasp the object independently four out of five opportunities over
three consecutive days within activities related to listening.

Standard 3.3 (Speaking): All students will speak in clear, concise, organized language that
varies in content and form for different audiences and purposes.

CPI: Grade 4 —D. Oral Presentation
1. Speak for a variety of audiences and purposes

Jeremy, with one verbal prompt, will orally choose among three items four out of five
opportunities over five consecutive days.

Standard 4.1 (Number and Numerical Operations): All students will develop number sense
and will perform standard numerical operations and estimations on all types of numbers in a
variety of ways.

CPI: Grade 6 — A. Number Sense
2. Recognize the decimal nature of United States currency and compute with
money.

Andrea will count her change correctly and independently three out of three times.

NIJ Alternate Proficiency Assessment 18



Standard 3.4 (Reading): All students will understand and apply the knowledge of sounds,
letters, and words in written English to become independent and fluent readers, and will read a
variety of materials and texts.

CPI: Grade 12 — H. Inquiry and Research
4. Read and critically analyze a variety of works, including books and other print
materials (e.g., periodicals, journals, manuals), about one issue or topic, or books
by a single author or in one genre, and produce evidence of reading.

Enrique will read the directions correctly and independently five out of five opportunities.

Step 4: Define the criterion the student is expected to achieve within the collection period. This may
come from the student's IEP or be developed by the teacher for the specific skill being assessed.
Document the criterion on the entry cover sheet.

Criterion should be stated quantitatively (e.g., correctly 80 percent of the time or independently four out
of five trials over a five day period). Criterion must measure level of accuracy and independence.

Examples:

Chantall will reach and grasp an object four out of five times over three consecutive days.

Jeremy, with one verbal prompt, will choose among three items four out of five times or 80%
of the opportunities.

Andrea will count her change correctly and independently four out of five trips to the store.

Enrique will read the directions correctly five out of five opportunities over three
consecutive days.

Step 5: 1dentify instructional standards-based activities that will provide the student the opportunity to
perform the targeted skill. Activities and materials must be contextually age-appropriate, regardless of
the developmental level of the targeted skill. Each entry must reflect evidence of the student performing
the targeted skill within a minimum of three standards-based activities, which represent the dimensions
of the APA scoring rubric.

Examples:

Chantall will reach and grasp independently four out of five times over three consecutive days
in the following activities: turning pages while listening to a peer read a story, following
directions (using a stamp), following daily schedule (place a checkmark with a marker
given verbal prompt.).

Jeremy, with one verbal prompt, will choose between three items four out of five opportunities
in the following activities: orally choose a book, orally choose a friend to work with, and
orally choose a snack.

NIJ Alternate Proficiency Assessment 19



Andrea will count her change correctly three out of three times for three opportunities in the
following activities: purchasing a drink at the vending machine, purchasing lunch,
purchasing supplies at the school store, purchasing a snack.

Enrique will read the directions correctly five out of five opportunities in the following
activities: prepare a snack, assemble a model, and fill out a form.

The following tools may be used to assist in developing standards-based activities that will be used to
instruct the student in the targeted skill and collect data for the APA portfolio.
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Targeted Skill:

Standards-Based Activity:

Settings:

Check (V)all that apply.
O] The activity is age-appropriate.
[] The activity provides opportunities for social interaction
[with peers with disabilities
[ with peers without disabilities
[ with adults other than primary educator
] The student will have opportunities for choice-making
[]  The student will have opportunities for self-evaluation

[]  The student will have opportunities to identify how to improve performance

Supports that will be provided to student:

Step 6: Determine the types of evidence to be collected and document/monitor the student's
performance. Determine who, in addition to the classroom teacher, will be responsible for providing
evidence for the portfolio. See Chapter Six for further information on collecting evidence.

v' Ensure that grades or charted progress indicate how the child is progressing on the targeted
skill in relation to the criterion listed on the entry cover sheet.

v Ensure that data reflects at least four months within the collection period — October 31, 2003
through April 1, 2004.

v" Ensure that all evidence is dated.

NIJ Alternate Proficiency Assessment 22



Step 7: Assemble evidence for the entry; each entry must include five to eight pieces of evidence.
Evidence must represent a minimum of three standards-based activities and include a variety of types of
evidence. Select evidence that addresses the student’s performance of the targeted skill and measurable
criterion.

Step 8: Review assembled evidence to ensure that all dimensions of the APA scoring rubric are
represented. Use the checklist in the appendix which starts on page 94 to help you evaluate the
assembled evidence in relation to the rubric.
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CHAPTER FOUR

Alternate Proficiency
Assessment Scoring Guide
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Alternate Proficiency Assessment Scoring Rubric

1

2

3

4

Student Progress

The entry shows no
clear progress
toward the
measurable criterion
related to the
targeted skill as
evidenced.

The entry shows some
progress toward the
measurable criterion
related to the targeted
skill as evidenced.

The entry shows
considerable progress
toward the
measurable criterion
related to the targeted
skill as evidenced.

The entry shows that
the measurable criterion
related to the targeted
skill has been met or
exceeded.

Connection to Standards

The entry shows no
evidence of
instruction in the
targeted skill within
the context of age-

The evidence in the
entry indicates
instruction of the
targeted skill within
the context of at least

The evidence in the
entry indicates
instruction of the
targeted skill within
the context of at least

The evidence in the
entry indicates
instruction of the
targeted skill within the
context of at least three

Social Interaction

appropriate, one age-appropriate, two age-appropriate, | age-appropriate,
standards-based standards-based standards-based standards-based
activities. activity. activities. activities.

The entry shows no | The entry shows The entry shows The entry shows
evidence that the limited evidence that considerable substantial evidence

student has
opportunities for
social interactions
with peers, with
and/or without
disabilities.

the student has
opportunities for
social interactions
with peers, with
and/or without
disabilities.

evidence that the
student has
opportunities for
social interactions
with peers, with
and/or without
disabilities, some of
which must be

that the student has
opportunities for
sustained social
interactions with peers,
with and/or without
disabilities. Some
interactions must be
with peers without

sustained. disabilities.
The entry shows The entry shows some | The entry shows The entry shows
limited evidence of | evidence of use of considerable substantial evidence of
use of adaptations, adaptations, evidence of use of use of adaptations,
modifications, modifications, adaptations, modifications, supports,
Independence supports, and/or supports, and/or modifications, and/or assistive

assistive technology.

assistive technology
that maximize
independence.

supports, and/or
assistive technology
that maximize
independence. At
least some of this
support is natural.

technology that
maximize
independence. Most of
this support is natural.

Self-Determination

The entry shows

little or no evidence
of choice making or
the entry is not age-

The entry shows some
evidence of the
student making
choices, but little or

The entry shows
considerable
evidence of the
student making

The entry shows
substantial evidence of
the student making
choices, and

Generalization

appropriate. no evidence that the choices, and some considerable evidence
student is reflecting on | evidence that the that the student is
or evaluating his/her student is reflecting reflecting on and
performance. on or evaluating evaluating his/her
his/her performance. | performance, and using
these choices to extend
his/her performance.
Student Student demonstrates | Student demonstrates | Student demonstrates

demonstrates skills
and concepts
primarily in one
setting with one
adult or peer.

skills and concepts in
at least two settings
with two different
adults or peers.

skills and concepts in
at least three settings,
one of which must be
the community, with

at least two different

adults or peers.

skills and concepts in at
least three settings, two
of which must be in
community settings,
with at least two
different adults or peers.
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Scoring Rubric Clarifications/Rationale

The scoring rubric presented on the previous page represents the criteria on which each APA portfolio
entry is judged. The rubric consists of six dimensions, which were selected based on effective practice
and current research in the instruction of students with significant disabilities. As part of the scoring
process, each entry of a portfolio is reviewed and given a rating of 1 to 4 for each dimension of the
rubric. It is important to remember that each entry is scored individually for each dimension of the
rubric.

« The student progress dimension is used to evaluate student progress toward achieving targeted
skills identified within the portfolio.

« The connection to standards dimension is used to evaluate the extent to which the program is
providing instructional activities linked to the Core Curriculum Content Standards (CCCS) or the
Core Curriculum Content Standards for Students with Severe Disabilities (CCCSSSD).

« The social interaction dimension measures whether the program provides opportunities for the
students to interact with peers, both with and without disabilities.

« The independence dimension evaluates whether the supports that students are utilizing
maximize independence and the degree to which the students utilize natural supports in school
and/or community settings.

o The self-determination dimension measures whether the program offers opportunities to
students to be self-directive, by making choices, planning, monitoring, and evaluating during
instruction. It should be noted that this dimension evaluates the opportunities offered by the
program, not the number of times the student actually does plan, monitor and evaluate his or her
progress.

« The last dimension, generalization, examines opportunities the program affords the student to
learn skills and knowledge related to the targeted skills in a variety of settings.

The following descriptions of the rubric dimensions are offered to guide teachers in the development of
standards-based activities for the portfolio that reflect the dimensions measured during the scoring
process. These clarifications are derived from the key language in the scoring rubric and are evidenced
in the exemplars provided.

Student Progress: the extent to which students show progress toward achieving the targeted skill.

The entry shows no | The entry shows some | The entry shows The entry shows that

clear progress progress toward the considerable progress | the measurable criterion

toward the measurable criterion toward the related to the targeted
Student Progress | measurable criterion | related to the targeted | measurable criterion | skill has been met or

related to the skill as evidenced. related to the targeted | exceeded.

targeted skill as skill as evidenced.

evidenced.
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Definition of Terms

Each entry cover sheet must include a criterion, or measurable terms, which indicates the level of
progress, in the targeted skill, the student is expected to achieve within the collection period.
e Criterion may be taken from the IEP or may be developed specifically for the activities (a
minimum of 3) included in the portfolio based on the IEP’s measurable objectives.

e Criterion must be stated in measurable terms (quantitative or qualitative).
e Examples include (criterion in each example is underlined):

v" Chantall will reach and grasp an object independently four out of five times over three
consecutive days.

v’ Jeremy, with one verbal prompt, will choose among three items four out of five times or 80
percent of the opportunities.

v Andrea will count her change correctly and independently four out of five trips to the store.

v’ Enrique will read directions correctly five out five opportunities over three consecutive days.

A targeted skill is the skill, identified on each entry cover sheet that the student will be learning during
the APA collection period.
e It must be directly related to the selected standards from the CCCS or CCCSSSD and at least one
of the student’s IEP objectives.

e [t may be an objective from the student’s IEP or a skill embedded in an IEP objective that the
student would be learning during the collection period.

e [t should be broad enough to ensure that the student will be working on that skill for the duration
of the collection period.

Student progress measures how well the student has learned the targeted skill based on the identified,
measurable criterion.
e Student progress is documented by evidence gathered across at least four months within the
collection period, such as teacher data, graphing and student work.
e Student progress may be documented by one activity which occurs multiple times across four
months or across all three activities which span four months.

Suggestions for Documenting Student Progress:
v Ensure that all student work and data charts include the dates the work was completed.

v" Student work that is graded by the teacher will be used when determining the student’s progress
toward the criterion. Student work and data sheets should provide ample opportunities for the child
to meet the criterion.

e For example, if the criterion is four out of five times over three days, a data sheet should reflect
three days of data with five trials provided each day. A data sheet showing only two days of
data, with four trials each day, would not allow a scorer to determine if the criterion was
achieved.
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Student work or data sheets showing no improvement over time will be given a score of 1 for student
progress.

Data that starts with the student performing the skill at 100% accuracy does not reflect progress. Be
sure to document any additional steps or increase in criterion within the entry.

Progress may be demonstrated by actual examples of student work completed during the collection
period. Work samples should reflect at least four months within the collection period.

If data evidenced is for less than four months then the entry may not score a 4, regardless of the
progress made. Months are considered over a general time frame not days within a month.

Progress may also be demonstrated through a data sheet, a chart, or graph of student performance.
The data should reflect the child’s progress toward achieving the level of skill expected as identified
in the criterion. Charts and graphs may be completed by the teacher alone or with the involvement
of the student.

Progress may be reflected by an increase in the level of skill or by a decrease in the level of prompts
required for the student to perform the skill.

Evidence selected for the portfolio should reflect progress toward only one targeted skill. Only if the
student has achieved the criterion established for the targeted skill prior to the end of the collection

period should a second skill, or a higher criterion be considered.

Do not use the same targeted skill in more than one entry. Each entry should reflect progress on a
separate skill.

A student work sample or teacher/parent/employer narrative completed on a computer should
include the name of the person who completed it.

Terms such as “the student will participate ...” should not be included in targeted skills as they do
not indicate what the student is expected to be able to do. Choose skills that are measurable and

observable.

A student will score a 1 in student progress for an entry if all evidence demonstrates that hand-over-
hand assistance was required throughout the collection period.

Dates on evidence are necessary to document progress.

The targeted skill should be evident by student work and/or instructional data and may be supported
by peer narratives, videos, or captioned photos.
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Connections to Standards: measures the number of activities within an entry that are standards-based
regardless of whether the student is learning access skills or a modification of skills in the standard.

The entry shows no | The evidence in the The evidence in the The evidence in the
evidence of entry indicates entry indicates entry indicates
g instruction in the instruction of the instruction of the instruction of the
Connection to R R R S

targeted skill within | targeted skill within targeted skill within targeted skill within the

Standards the context of age- the context of at least | the context of at least | context of at least three
appropriate, one age-appropriate, two age-appropriate, | age-appropriate,
standards-based standards-based standards-based standards-based
activities. activity. activities. activities.

Definition of Terms

Standards-based activities are those learning activities occurring for all children that are have outcomes
connected toward achieving a standard within the Core Curriculum Content Standards (CCCS) or
Core Curriculum Content Standards for Students with Severe Disabilities (CCCSSSD). Standards-
based activities provide opportunities for students to access instruction in the general education
curriculum. Standards-based activities for the APA must be age appropriate. Age-appropriate activities
refer to those that are appropriate for typical peers within two years of the age of the student (above or
below).

The CCCS and the CCCSSSD are the educational standards that all New Jersey students must be
learning. The standards are the basis for the APA.

Students may be expected to learn the standards:
1) as written — at the same level of difficulty as their typical peers;
2) with accommodations at the same level of difficulty as their typical peers;
3) with modifications to the content of the standard — at a different level of difficulty from their
typical peers;
4) or through access skills taught within the context of standards-based activities.

Students with disabilities participating in the APA are typically learning skills that represent significant
modifications of the standards, or are learning access skills.

Access skills are those basic skills that are needed to access all learning (motor, social, etc.) and can be
taught across all content areas and settings.
Examples of standards based-instructional activities:

Standard 3.3 of the language arts literacy standards reads: All students will speak in clear, concise,
organized language that varies in content and form for different audiences and purposes.

Grade Level 4 Activity: Students give a presentation of information they have acquired from a visit to
the aquarium.
As Written: Shanika gives an oral presentation about the aquarium visit, as do her classmates.

As Written with Accommodations: Jamie gives a presentation about the aquarium visit using her
Intro-talker.
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Modified Expectation: Juan names two to three photographs of the “sharks” and “rays” exhibit to
a small group of three to four students.

Access Skill: Amber reaches/grasps to activate a switch, which in turn advances slides of the
aquarium trip when prompted by a peer.

Grade Level 11 Activity: Students will give a persuasive speech.

As Written: Roberto studied Martin Luther King’s “I have a Dream Speech” and then developed
a persuasive speech addressing disability issues.

As Written with Accommodations: Ellen studied Helen Keller and Anne Sullivan speeches and
prepared a persuasive speech with the use of an interpreter.

Modified Expectation: Eric shows a potential employer a videotaped resume of his job skills.

Access Skill: Angela uses a switch to play tape-recorded selections from famous speeches (e.g.,
JFK “Ask Not”).

Grade Level 4 Activity: Students share their writing by reading from the Author’s chair in the
classroom (from New Jersey Language Arts Literacy Frameworks)

As Written: Jesse read her original poem to the class from the author’s chair.

As Written with Accommodations: Bette manually signed her original story to the class from the
author’s chair.

Modified Expectation: Eloise shares her daily journal entry, which was prepared with assistance,
from the Author’s chair.

Access Skill: Each day, Terence chooses one from a set of pictures of classmates and holds up
the picture in order to name the student who will sit in the author’s chair each day.

Grade Level 11 Activity: Students prepare a speech for Health Week on a health topic of their choice
(from New Jersey Language Arts Literacy Curriculum Frameworks).

As Written: George researched the benefits of eating healthy and then developed a persuasive
speech addressing the importance of eating healthy.

As Written with Accommodations: Joan researched teenage sleep habits and prepared a
persuasive speech with the use of an interpreter.

Modified Expectation: For his speech, Jeffrey, with assistance from a peer, develops a list of
three healthy habits and presents the list orally to the class.
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Access skill: A student may activate a switch, which begins a short video for the class on
healthy habits.

In each case, the student was engaged in an age-appropriate, standards-based activity. In each of these
situations, the student work was individualized and customized to meet the unique needs of the
individual student. Standards-based activities can be linked closely to authentic real-life opportunities.
Functional life skills are often related to the standards and can be taught in standards-based activities.

Suggestions for Documenting Connection to the Standards Dimension:
v' If the evidence of targeted skill is not related to the standard, the entry will be considered unscorable
on this dimension.

v' Distinct standards based activities (e.g., Language Arts Literacy entry with a targeted skill/IEP
objective of writing might include journal entries, spelling tests, book reports, handwritten daily
schedule, computer email, grocery list, addressed envelopes, written posters for stations in physical
education class, directions to the mall, personal telephone/address books) are more likely to show
evidence of instruction toward the acquisition of state standards.

v Even though entries may evidence the targeted skill, limited evidence of instruction/ performance
towards the achievement of the state standards could affect the score on the assessment. The state
standards (CCCS/CCCSSSD) are the driving force behind instruction, entry evidence, and portfolio
products.

v" The targeted skill should facilitate the student’s work toward the achievement of the
CCCS/CCCSSSD or be a skill embedded (access skill) within the CCCS/CCCSSSD curriculum-
based activities.

v’ Materials and activities must be age appropriate (chronological age) regardless of the skill being
demonstrated. The level of skill the student is learning is not scored.
e For example, counting money in order to make a purchase is an age-appropriate activity for an
8™ grader, but completing a math assignment on worksheets decorated with bunnies is not age
appropriate for an g™ grader.

v Materials may be considered age appropriate if students within two years of age (above or below)
would typically use them.
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Social Interactions: social interactions involving students with and without disabilities leading to the

development of appropriate social skills.

Social
Interaction

The entry shows no
evidence that the
student has
opportunities for
social interactions
with peers, with
and/or without
disabilities.

The entry shows
limited evidence
that the student has
opportunities for
social interactions
with peers, with
and/or without
disabilities.

The entry shows
considerable evidence
that the student has

opportunities for social
interactions with peers,

with and/or without
disabilities, some of
which must be
sustained.

The entry shows substantial
evidence that the student has
opportunities for sustained social
interactions with peers, with
and/or without disabilities. Some
interactions must be with peers
without disabilities.

Definition of Terms

Social interaction —opportunities for interactions that facilitate/evidence positive behavior,
communication, thoughtfulness, listening, sharing, common likes/dislikes, and trust.

Interactions with peers — opportunities for interactions involving students with and without disabilities

(reflecting the chronological age of the student) that lead to the development of appropriate social skills.

v" Teachers may initially need to facilitate friendships with planned interactions such as Circle of
Friends (Forest & Pearpoint, 1992) in order to achieve mutual friendships at a later time.

v’ Students who are sharing activities over time have the opportunity to experience reciprocated

relationships.

v" This does NOT mean a student has to have a best buddy or friend that they hang out with all the

time.

Sustained interactions — social interaction with the same group of peers on a regular basis, working on a
targeted skill (i.e., the peer interacts with the student daily, etc.)

Peer — a student with or without identified disabilities that are within a 2-year age span of the targeted

student;

v’ A peer at the senior high level could be a person 16 years old or older (e.g., an adult coworker of any

age).

Refer to the Appendix E for suggested instructional activities that provide opportunities for social
interaction with non-disabled peers.
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Suggestions for Documenting Social Interactions Dimension:

v Evidence that a student receives instruction on targeted skills within the context of group education
classes on an ongoing daily, weekly, or monthly basis will be considered sustained social
interactions.

v’ Social interactions must be evidenced within the context of working on content-related skills.

v’ The classroom teacher is not a peer that would be considered in scoring.

v Evidence that a student has opportunities to interact with peers without disabilities will lead to the
highest score in this dimension. There must be clear documentation of this in the evidence in order
to achieve the highest score.

v’ The evidence must clearly document if a peer is non-disabled, it CANNOT be assumed.

v’ Sustained social interaction may be documented by more than one activity conducted with peers

over time.

Independence: refers to performance of the targeted skill with the maximum level of independence with
appropriate supports, i.e., the level of peer support, accommodations, modifications and assistive
technology used.

The entry shows The entry shows The entry shows The entry shows substantial
limited evidence of | some evidence of use | considerable evidence evidence of use of
use of adaptations, | of adaptations, of use of adaptations, adaptations, modifications,
modifications, modifications, modifications, supports, | supports, and/or assistive
Independence | q,ports, and/or supports, and/or and/or assistive technology that maximize
assistive assistive technology | technology that independence. Most of this
technology. that maximize maximize support is natural.
independence. independence. At least
some of the support is
natural.

Definition of Terms

Accommodations — changes in setting, lesson, format, presentation or student response format during
standards-based, instructional activities. Changes do not affect level, content, or performance criteria.

Appropriate assistive technology — can range from low technology (e.g., unaided communication
systems, communication boards) to high-end technology (e.g., computers with switch interfaces,
technology to assist with positioning, mobility, and recreation).

Modifications — substantial changes in what a student is expected to learn and/or demonstrate.

Modifications may include changes to instructional materials or instructional delivery to meet the needs
of the student.
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Natural support — support provided in the context of integrated activities. Natural supports include the
people, environment, and activity/materials that are naturally occurring and that allow students to be a
fully participating member of the general education classroom, school and community (Jorgensen,
1992).
e For grades 3 & 4 the ‘people’ providing natural supports may be personnel in a school who
interact with ALL students (not special education personnel). The ‘environment’ may not be a
special education class.

Here is an example of natural support:

Mary has opened a Christmas Club account at a local bank. She makes a deposit every other Friday. At
first, an instructional assistant went with Mary to the local bank. (It is important to note here that the
bank is the branch in Mary’s neighborhood and is frequented by her family.) The instructional
assistant facilitated a natural support with Joe, a teller at the bank. Mary always went to Joe’s
window to make her deposit. He began by greeting Mary asking, “Do you have an envelope for me?”
and reaching for the envelope. At the suggestion of the instructional assistant, the next time he waited to
see what Mary would do before asking for the envelope. Soon, the instructional assistant no longer
needed to go into the bank with Mary. She could make her deposit with Joe. Joe then taught the other
tellers what to say to Mary when she came in to make her deposit if he was not available. The natural
support occurred when Joe provided assistance to Mary.

More examples of natural supports:

v" A typical peer (naturally occurring person) helping the student collect milk slips during the lunch
count (naturally occurring activity & materials) in the 4 grade classroom (naturally occurring
environment).

v A student receiving assistance from a coworker (naturally occurring person) to restock the shelves
(naturally occurring activity & materials) at a community grocery store (naturally occurring
environment).

v A sibling (naturally occurring person) helping the student with their homework (naturally occurring
activity & materials) at home (naturally occurring environment).

v’ A parent (naturally occurring person) helping their child collect an article from the local newspaper
(naturally occurring materials) at home (naturally occurring environment) one evening for a current
events lesson.

v A student goes to the mall (naturally occurring environment) to purchase new sneakers (naturally
occurring activity, materials & person).

Peer — a student with or without identified disabilities that are within a 2-year age span of the student;
v’ A peer at the senior high level could be 16 years old or older (e.g., an adult coworker of any age).

Peer tutoring — peer support that is teacher directed;

v" The student with or without disabilities is assigned to assist or teach the student with disabilities and
he or she does not have a learner outcome of his or her own.

NJ Alternate Proficiency Assessment 35



Suggestions for Documenting Support Dimension:
Natural support in the community by service personnel must include documentation of how the
student was assisted.

v" Inclusion of peer work samples will serve to document “students learning together.”

v Notes/comments from the regular education teacher(s) will help evidence natural support.

v" Peer evaluations of student work should reflect how he or she thinks the student with disabilities
feels about his or her performance, not how the peer feels. This fosters a more collaborative

(“natural”) effort instead of the peer as an overseer (“tutor”).

v" Adaptations/modifications/assistive technology should not be differentiated for scoring purposes but
their distinctions are essential for the provision of instruction.

Natural supports and generalization are not mutually exclusive concepts. Good educational
programming takes advantage of natural supports, which, in turn, enhances the generalization of basic
skills (e.g., greeting, communication exchanges) and reduces the need for specialized supports and
services.
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Self-Determination: skills to increase choice, self-direction and self-evaluation behaviors.

The entry shows | The entry shows The entry shows The entry shows substantial
little or no some evidence of the | considerable evidence evidence of the student
evidence of student making of the student making making choices, and
choice making or | choices, but little or choices, and some considerable evidence that
Self- the entry is not no evidence that the evidence that the the student is reflecting on
Determination | age-appropriate. | student is reflecting student is reflecting on | and evaluating his/her
on or evaluating or evaluating his/her performance, and using
his/her performance. | performance. these choices to extend
his/her performance.

Definition of Terms
Choice Making— the student has the opportunity to select and/or plan activities, and/or monitor, plan,
and evaluate his or her performance within and among activities. Valid choice-making opportunities

give the student control over his or her environment and facilitate ownership of learning.

Planning — the student makes decisions regarding the strategies to complete the task. Planning must be
done by the student, with or without support, and should relate to the targeted skill/IEP goal or objective.

For example, the student:
v' notes and gathers materials for community-based instruction

v' collects information about specific community-based recreational activities in order to plan
transportation

v" surveys class members to determine refreshments for the school dance

v" orders own work sequence in community or school job for the work day

Monitoring — the student maintains a record of his or her performance during an activity or of steps
within the activity (what I did). Monitoring must be done by the student, with or without support, and

should relate to the targeted skill/IEP goal or objective.

For example, the student.
v" checks off tasks performed at work or in school job

v" checks off items on a personal grooming list

v" checks off weekly scheduled household tasks performed at home

Evaluating — the student identifies/describes those steps in an activity that were performed well and
those that need improvement (how well). Evaluation must be ongoing, not occurring only at the end of

an entry. A planning, monitoring and evaluation (PME) sheet might be used by the student to evaluate
his or her performance with statements such as, “I improved” or “I stayed the same” -- not statements
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about an activity such as, “It was fun” or “I liked it.” Another example would be evidence of how the
student used a graph or data sheet to evaluate his or her performance and future areas of improvement.
Evaluation must be done by the student, with or without support, and must relate to the targeted
skill/IEP goal or objective.

Extending Performance — the student identifies, with or without support, what he or she needs to work
on/improve. In order to extend performance, there must be evidence that the student identified how or
what skill or component of the skill he or she needed to improve or the student corrected his or her own
work. Evaluation must be done by the student, with or without support, and must relate to the targeted
skill. Evaluation must be of performance (e.g., use my word bank) — not feelings (e.g., I liked it, It was
fun).

Extending performance may be demonstrated in the following ways:
Student identifies what he or she could do to improve performance within an activity.

v" Student corrects own work sample.

v" Student participates in self-evaluating progress in transition services/activities and determines what
additional transitional services/activities must take place next in order to continue to work toward
post-school outcome (for students in grade 8 or 11 or ages 14 or 18). The activities must be related
to the selected CCCS/CCCSSSD.

Suggestions for Documenting Choice:
v Even though activities such as Art and Lunch have choices inherent within them, all choices must be
documented in the evidence.

v The evidence must reflect the opportunities provided for the student to make choices, not the quality
of the choices the student has made.

Suggestions for Documenting Planning/Monitoring/Evaluating:
Student planning/monitoring/evaluating may be documented by planning, monitoring, and evaluating
sheets and may also include student performance graphs. These evaluation sheets should be formatted to
highlight the student’s current communication system in order for the instructional process to be
meaningful for the student. See Appendix E for a sample PME sheet.

v" Planning, monitoring, evaluation and extension/adjustment of performance are considered hierarchical.
v" Evaluation must be on the performance of the skill, not how the student feels about the activity or task.
Suggestions for Extending Performance:

v" Evidence of “using choices to extend performance” must include documentation by the student of the
strategies or steps the student will use to improve the next time he/she completes the task.
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Generalization: instructional environments in schools and in the community. Settings will only be used
in scoring if they are directly related to the instruction, the application, or the generalization of the
targeted skill being evidenced.

Generalization

Student
demonstrates skills
and concepts
primarily in one
setting with one
adult or peer.

Student demonstrates
skills and concepts in
at least two settings
with two different
adults or peers.

Student demonstrates
skills and concepts in
at least three settings,
one of which must be
the community, with
at least two different

Student demonstrates
skills and concepts in at
least three settings, two
of which must be in
community settings,
with at least two

different adults or
peers.

adults or peers.

Definition of Terms

Settings — instructional environments including classrooms, resource rooms, special education class, library,
cafeteria, playground, etc.

Community settings — work sites, post offices, restaurant, public transportation, sports club, store, etc.
Community settings may be within the school for students in grades 3 & 4. The home setting is
considered a community setting.

General classroom - classroom where all students with or without disabilities are being taught.

Peer — a student with or without identified disabilities who is within a 2-year age span of the targeted
student;
v’ A peer at the senior high level could be 16 years old or older (e.g., an adult coworker of any age).

Third & Fourth Grade Community Settings:
e Places around the school (e.g., main office, cafeteria)
e General education classes (each content area class counts as one community setting)
e Home
e Settings outside of school (e.g., aquarium, museum)

Different areas of the student’s classroom — DO NOT count as another setting.

Eighth & Eleventh Grade Community Settings:
e General education classes (ONE general education classroom may count as a community
setting, any others may be counted ONLY as a different setting)
e Home
e Settings outside of the school (e.g., worksite, mall)

Places around the school (main office, cafeteria, etc.) count as another setting(s) but NOT as a
community setting.
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Documentation Suggestions for Settings Dimension:

v

Settings must be clearly documented; e.g. reading class could be either a special education setting or
general education setting. If the designation is unclear (not documented anywhere in the entry) it will
be considered a special education setting.

Community settings that require the same sets of behavior skills will be counted as ONE (1) setting
(i.e., all fast food restaurants would be counted as ONE even if the student used McDonald’s,
Wendy’s, and Hardee’s; and all grocery stores would be considered ONE setting).

Community settings requiring different sets of behavior skills will be counted individually (e.g.,
“next dollar” strategy at the grocery store while peers are learning to budget, using it at the public
library to buy copies for research articles that peers have found regarding a classroom social studies
project, and using it to buy wholesale carnations with peers at a florist for the Student Council to sell
for Valentine’s Day would be scored as THREE settings).

Community-based instruction is optional at the elementary level because the school is the student’s
community. At middle and high school grades, appropriate community instructional sites are

determined by student need, parent suggestion, and age appropriateness.

Community-based instruction should be linked to the identified CCCS/CCCSSSD standard.
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CHAPTER FIVE

Note to educator: You may copy this chapter to include with the Parent Information letter
that is sent to parents/guardians of APA students.
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Questions and Answers for Parents and Educators
About the New Jersey Alternate Proficiency Assessment

During the 2003-2004 school year, the New Jersey Department of Education will administer the
Alternate Proficiency Assessment (APA) for the third time. The participation of all students in the state
assessment program is important to ensure that all students are provided an opportunity to learn the
skills identified as being most critical for New Jersey students found in the New Jersey Core Curriculum
Content Standards (CCCS) and the Core Curriculum Content Standards for Students with Severe
Disabilities (CCCSSSD). The CCCS define what students in New Jersey should be learning and form
the basis for the general education curriculum in all local school districts. The CCCSSSD are an
extension of the CCCS focusing on the knowledge and skills that students with more significant
disabilities need to learn.

The Individuals with Disabilities Education Act Amendments of 1997 (IDEA °97) and the No Child Left
Behind (NCLB) legislation require that all students with disabilities be included in state assessment
programs. States must develop alternate assessments for the small number of students who require a
different type of assessment. The vast majority of students with disabilities in New Jersey participate in
general state assessments. The APA is a state assessment that will measure the educational progress of
those students with disabilities who require an alternate assessment to demonstrate what they know and
can do.

The purpose of this document is to answer some common questions about the APA.
1) What is the purpose of the state assessment system?

New Jersey’s state assessment program is designed to measure how well each student is progressing
toward learning the CCCS and the CCCSSSD. The state assessment program is also used as a way to
measure local districts and local schools to ensure that they are adequately educating their students. The
state assessment program includes the New Jersey Assessment of Skills and Knowledge in grades three
and four (NJ ASK3, NJ ASK4), the Grade Eight Proficiency Assessment (GEPA), the High School
Proficiency Assessment (HSPA) administered in grade 11, the Special Review Assessment (SRA)
administered in grade 12 to students who have difficulty passing the HSPA, and the Alternate
Proficiency Assessment (APA). The APA, the newest addition to the state assessment program, is the
alternate assessment developed in accordance with IDEA ‘97 and NCLB.

2) Why are all students with disabilities required to participate in the state assessment program?

State assessment results are used to determine if schools and local districts are meeting state and federal
requirements for educating New Jersey students. Teachers, schools and districts also use the results to
make decisions about how students will be taught the CCCS and the CCCSSSD. It is important that
students with disabilities be included in the state assessment program so that educational decisions can
be made based on the needs of a/l students. Assessing all students will encourage schools to direct
instructional attention and resources to the needs of all students. The goal in holding schools accountable
for every student’s performance is to increase the achievement of all students, including those with
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disabilities. The information collected may also help each Individualized Education Program (IEP) team
identify strengths and educational needs.

3) Which students will participate in the APA?

In New Jersey, a student with disabilities must now participate in the APA in language arts literacy
and/or mathematics if the IEP team has determined that the student is unable to participate in the general
state assessment for his or her grade or age because the student has not been instructed in any of the
knowledge and skills tested and cannot do the types of items on the assessment in the content area
[N.J.A.C. 6A: 14-4.11(a) 2]. The general assessments include the NJ ASK3, NJ ASK4, GEPA, and
HSPA discussed above. In addition, students in grade 12 who did not participate in the HSPA or the
APA in grade 11, and cannot participate in the HSPA according to the criteria in question 5, must
participate in the APA. No student should participate in the APA twice.

For the 2003-2004 school year, students with disabilities in grades 3, 4, 8, and 11 or, if ungraded, those
who will turn 9, 10, 14, or 18 between July 1, 2003 and June 30, 2004 and who will not take the general
assessment in language arts literacy and/or mathematics as per their [EPs will take the APA.

4) Who determines how a student with disabilities will participate in the state assessment
program?

Each student’s IEP team decides how he or she will participate in the state assessment program.
Students with disabilities will either participate in the general assessment or the APA in the grades
assessed or at the equivalent ages listed in question 3.

5) How does the IEP team determine if a student should participate in the general assessment or
the APA?

The student’s IEP team, which includes the parent, should become familiar with the knowledge and
skills assessed through general state assessments as well as the types of questions on the assessment.
The Directories of Test Specifications and sample forms of the NJ ASK3, NJ ASK4, GEPA and HSPA
are available for review by educators and parents. The New Jersey Department of Education web site
listed in Appendix E contains information on how to obtain these resources. In addition, the IEP team
members should be familiar with the list of accommodations and modifications approved for use during
the general New Jersey state assessments. Based on this information, and information about the
student’s learning, the IEP team will determine if the student can participate in the general assessment
for his grade, with or without accommodations. If the student cannot participate in the general
assessment in language arts literacy and/or mathematics, the student will participate in the APA for
that/those content areas.

The IEP team can also review the sample IEP form on the department’s web site for assistance with the
decision-making process and suggestions for documenting decisions on the IEP.
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6) How will the APA assess student progress?

The APA is a portfolio that includes a collection of student work, teacher and parent observations on the
student’s progress, and/or performance assessments, all based on the New Jersey learning standards.
Each portfolio will reflect the student’s knowledge and skills in two standards per content area. The
APA will be administered in the content areas of mathematics and/or language arts, dependent upon the
student’s IEP.

7) Who will administer the APA?

The APA will be administered by the student’s teacher(s), with input from other specialists and from
parents. The input of a variety of educators will be needed (depending on the nature of the student’s
disabilities) to assure that the student’s accomplishments are accurately recorded. Input from parents and
others are needed to help determine how well students are able to generalize what they learn in school to
home and the community.

8) What will happen to the APA portfolios when they are completed?

Each APA portfolio will be sent to the New Jersey Department of Education’s contractor for the
assessment, and maintained in a secure place. The portfolios are reviewed and scored by New Jersey
teachers. Confidentiality of all portfolios is maintained throughout the process. Following the scoring
and reporting process, each portfolio is returned to the student’s school.

9) How was the APA developed?

Developing the APA statewide alternate assessment component included:

e developing the CCCSSSD,

e developing ways of measuring the CCCS and the CCCSSSD (such as surveys, observations,
performance assessments, portfolios) for students who can show what they have learned through
activities rather than traditional types of tests, and

e creating materials and procedures to prepare general and special educators, parents, and other
stakeholders to use and understand the APA.

10) Who developed the APA?
The New Jersey Department of Education developed the APA, with the assistance of the APA advisory
committee that includes representatives from various groups who are knowledgeable about educating

students with significant disabilities and who have an interest in the alternate assessment. A contractor
group worked with the department and the APA advisory committee.
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11) What opportunities do parents have to learn more about the APA and how will they get this
information?

Awareness materials have been developed. Information about the APA and the statewide assessment
program in general, including an educators’ manual, a family brochure, and a list of allowable
accommodations for the general assessments, is available on the New Jersey Department of Education
web site. Phone contacts are listed in each document for answers to specific questions.

12) How will teachers and administrators be prepared to implement the APA?

Awareness materials have been prepared for administrators and teachers to explain the APA and how it
will be helpful to students. Both general and special education teachers receive this information.
Training on how to select, administer, and score the APA portfolio appropriately is provided throughout
the state. In addition, teachers and administrators may access the New Jersey Department of Education
web site for additional materials regarding state assessments.

13) How should students be prepared for the APA?

One step that can be taken is to provide students with disabilities access to the same resources and
opportunities for learning that are afforded to students without disabilities, with appropriate supports and
modifications. Including students in classroom activities, that specifically address the CCCS and/or the
CCCSSSD, is crucial if they are to develop the required skills to learn these challenging standards and
be prepared for the APA. The IEP teams should work diligently to provide all students with an effective
means of communication, using technology when appropriate.

A starting point for preparation will be to obtain copies of the CCCS and the CCCSSSD and to consider
how standards can be used as the basis for instruction for each student. IEP goals and objectives must
be related to the CCCS and/or the CCCSSSD. By starting as soon as possible, the goal of instructing
each student in the standards can be achieved.

14) How will the alternate assessment results be reported and used?

Each student’s APA results will be reported to school districts, parents and the student’s teachers.
Individual student results will be reported for use in educational planning purposes.

Summary results will be provided on school, district, and state reports to educators and the public.
School and district accountability reports will include summary data about the performance of all
students, including students with disabilities.

15) Will students with disabilities who take the APA have to pass it in order to receive a diploma?

No. The APA is not a graduation test. The IEP team determines whether a student must meet state and
local graduation requirements. Passing the APA is not a graduation requirement.
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16) How can I get more information about the development of the APA?

More information about the APA is available from NJDOE. In addition, more information can be found
on the department’s and the contractor’s web pages. The contact information is given below:

New Jersey Department of Education

Elizabeth Celentano

Office of Evaluation and Assessment
New Jersey Department of Education
(609) 984-0107
Elizabeth.Celentano@doe.state.nj.us

Peggy McDonald

Office of Special Education Programs
New Jersey Department of Education
(609) 292-3065
Peggy.Mcdonald@doe.state.nj.us

New Jersey Department of Education web site: http://www.state.nj.us/education

ILSSA
Mariel Zeller
ILSSA — THDI

University of Kentucky

One Quality Street, Suite 722
Lexington, KY 40507

(800) 946-0364
mzeller@uky.edu

Lou-Ann Land

ILSSA — IHDI

University of Kentucky

One Quality Street, Suite 722
Lexington, KY 40507

(800) 946-0364
lland@uky.edu

Inclusive Large Scale Standards and Assessment web site: http://www.ihdi.uky.edu/ilssa
Inclusive Large Scale Standards and Assessment NJ web site: http://www.ihdi.uky.edu/ilssa/njapa
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Students with Disabilities and the New Jersey Statewide
Assessment System

Information for Families

June 2003

What is the statewide assessment system?

The statewide assessment system is a series of tests developed to determine how your
child is progressing toward achieving the Core Curriculum Content Standards (CCCS).
New Jersey’s statewide assessment system has been aligned with the mandates of the No
Child Left Behind Act of 2001 which requires that states have assessment systems to
measure how all students in the state are learning content standards. For the first time,
schools and districts will be monitored on the performance of all students, including
those with disabilities.

The CCCS, adopted by the New Jersey State Board of Education, identify what New
Jersey students should know and be able to do by specified grades. The standards also
include the Core Curriculum Content Standards for Students with Severe Disabilities
(CCCSSSD), which include many of the standards from the Core Curriculum Content
Standards. However, the progress indicators have been modified to focus on the needs of
students who are learning daily living skills. The New Jersey statewide assessment
system includes the following components:

The New Jersey Assessment of Knowledge and Skills — Grade 3 (NJ ASK3) will
measure what third graders need to know and be able to do.
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The New Jersey Assessment of Knowledge and Skills — Grade 4 (NJ ASK4) measures
what fourth graders know and are able to do.

The Grade Eight Proficiency Assessment (GEPA) measures the knowledge and skills
of eighth graders. The GEPA also helps to determine whether a child is making
satisfactory progress toward mastering the skills he/she will need to pass the High School
Proficiency Assessment.

The High School Proficiency Assessment (HSPA) measures what eleventh graders
know and are able to do. Students who will be in the eleventh grade for the first time in
the 2002-2003 school year will take the new High School Proficiency Assessment
(HSPA), which replaces the Grade 11 High School Proficiency Test (HSPT11). The
HSPA was developed to measure progress in the Core Curriculum Content Standards,
while the HSPT11 is an older test based on a set of knowledge and skills developed prior
to the adoption of the Core Curriculum Content Standards.

The Special Review Assessment (SRA) has been an alternative assessment to the
HSPT11 for seniors in both general and special education who have had difficulty
passing the HSPT11. A new SRA has been developed for the HSPA.

The Alternate Proficiency Assessment (APA) is designed to measure the progress of
students with severe disabilities who cannot participate in the assessments listed above.

What is the purpose of the statewide assessment system?

The statewide assessment system is designed to inform the New Jersey Department of
Education (NJDOE) and the public about how well schools and school districts are doing
in teaching the Core Curriculum Content Standards to New Jersey students. The tests
also inform school districts and parents about each student’s levels of proficiency in the
subject areas tested, as well as areas where he or she may need more instruction. Results
can help schools improve their programs to better educate your child.

The state tests are different from other assessments that are given to determine whether
your child is eligible for special education or the nature of his or her individual learning
needs. Statewide assessment is only one method of measuring your child’s progress.
When making educational decisions, test scores should be considered along with other
assessment information obtained from teachers and child study teams, as well as your
own observations.

Must all students with disabilities participate in the statewide assessment system?
Yes. Students with disabilities must participate in the general statewide assessments (NJ
ASK, GEPA, and HSPA/HSPT11/SRA) or the Alternate Proficiency Assessment.

In New Jersey, students with disabilities must participate in each subject area
assessment of the NJ ASK, GEPA and HSPT11/HSPA unless the student’s IEP team
determines that the student:

e has not been instructed in any of the knowledge and skills tested; and

e would not be able to do the types of items on the assessment.
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What is my role as a parent in making decisions about statewide assessment?

You as a parent, and as a member of the Individualized Education Program (IEP) team,
are involved in making decisions about how your child will participate in statewide
assessments at the IEP meeting. The IEP team must decide whether or not the student
can participate in the general assessment in each content area assessed with the allowable
accommodations and/or modifications. If the IEP team determines that the child cannot
participate in the general assessment, they must include a rationale in the IEP and
indicate that the student will take the APA in the specified content areas.

In addition, as a parent, you and the other members of the IEP team must ensure that IEP
goals and objectives are related to the Core Curriculum Content Standards and/or the
Core Curriculum Content Standards for Students with Severe Disabilities (CCCSSSD),
as well as other educational needs.

What is the Alternate Proficiency Assessment?

The APA is a portfolio assessment designed to measure progress toward achieving the
CCCS and/or the CCCSSSD for those students with disabilities who are unable to
participate in the NJ ASK, GEPA or the HSPA. The APA is given to students with
disabilities in grades 3, 4, 8, and 11 (or if ungraded, ages 9, 10, 14, and 18) whose IEPs
indicate that they will take a statewide alternate assessment. The APA is a collection of
student work demonstrating what each student can do in relation to the standards and the
student’s IEP.

What are “accommodations and modifications?”

“Accommodations” and “modifications” are changes in how a test is presented to a
student, or how a student responds on tests, needed in order for a student with a disability
to participate in the test. Some examples of accommodations and modifications that are
approved by the NJDOE include:

Setting

¢ administering the assessment in a small group;

¢ seating the student in the front of the room near the teacher;

Scheduling

¢ providing extra time for the student to take the test;

¢ providing frequent breaks during the assessment;

Test Materials

¢ administering a large-print or Braille version of the assessment;

Test Procedures

¢ dictating oral responses to a scribe (a person who writes down what the student says).

Students receiving special education and related services and students who have Section
504 plans are eligible to have accommodations and/or modifications during statewide
assessments. The IEP or Section 504 team determines what accommodations and
modifications the student will have during a statewide assessment based on the approved
list developed by the NJDOE. Accommodations or modifications selected by the IEP
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team for statewide assessment should be consistent with those the child needs in the
classroom.

How can I learn more about statewide assessments?

The following documents describe the statewide assessment system in more depth. The
documents listed below, as well as others, are available through the NJDOE Office of
Distribution Services at (609) 984-0905 and on the Department of Education web site at
http://www.state.nj.us/education.

Core Curriculum Content Standards and the Core Curriculum Content Standards
for Students with Severe Disabilities: These describe what all New Jersey students
should be learning.

Family and Student Pamphlets: Prior to the administration of each statewide
assessment, guides for families and students are disseminated through your child’s
school. Family pamphlets are also on the web site.

Assessment Accommodations and Modifications: The NJDOE approved list has been
distributed to each school district. The list is also available on the web site on the special
education page.

APA Manuals: Educators’ manuals describe procedures for administering the APA.

Statewide Assessment and Students with Disabilities: Frequently Asked Questions:
This document answers questions often asked by parents and educators about students
with disabilities and statewide assessments.

Sample Test Forms: These are full samples of the ESPA, GEPA, and the HSPA along
with information about how the tests are scored. Sample responses to open-ended
questions are also included. Although a sample form of the NJ ASK is not available, the
ESPA sample form presents test items similar to those that will appear on the NJ ASK.

Please check the department’s web site frequently for new documents regarding special
education, curriculum, and assessment.

Additional Hints:

e talk with your case manager prior to the IEP meeting about statewide assessment
decisions;

e talk with your child’s teachers to find out how they are preparing students for the
assessment;

e talk with your child before statewide assessment to show support; and
e congratulate your child for his or her efforts after the test is over.

For more information, contact the Office of Special Education Programs at (609) 292-
3065 or the Office of Evaluation and Assessment at the following numbers:

e NJASK (609) 292-8779
e GEPA (609) 777-3672
e HSPTII (609) 292-3226
e HSPA (609) 292-8739
o APA (609) 984-0107
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You may contact the State Parents Advocacy Network (SPAN) at (973) 642-8100.

Artwork reprinted by permission of Martha Perske from PERSKE: PENCIL
PORTRAITS 1971-1990 (Nashville: Abingdon Press, 1998)

New Jersey Department of Education
Supported by .D.E.A. — Part B Funds
PTM 1502-88
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Sample Parent Information Letter

Dear (Parent’s Name)

This school year the New Jersey Department of Education is offering an alternate state
assessment. The Alternate Proficiency Assessment (APA) is being implemented during
the 2003-2004 school year for those students with disabilities who, due to the nature and
severity of their disabilities, have not participated in general state assessments. The
majority of students with disabilities participate in the general assessments, which include
the New Jersey Assessment of Skills and Knowledge in grades three and four (NJ ASK3,
NJ ASK4), the Grade Eight Proficiency Assessment (GEPA), and the High School
Proficiency Assessment (HSPA), given in grade 11. Many of these students have
accommodations and/or modifications during testing. The APA will measure the progress
of those students with disabilities who require an alternate assessment.

The APA is a portfolio assessment. Teachers and other professional staff, with input from
you, will choose examples of your child’s work that best show his or her progress toward
learning the Core Curriculum Content Standards and/or the Core Curriculum Content
Standards for Students with Severe Disabilities as they relate to the goals and objectives
in the individualized education program (IEP). These work samples will be collected in a
binder and sent to the Department of Education for scoring by New Jersey teachers. You
will receive information about how your child performed on the APA next fall.

Your child’s current IEP states that (he/she) will take the APA (mathematics and/or
language arts) rather than the traditional state assessment given in his/her grade or at
his/her age.

Attached is a document containing questions and answers about the APA. Please review
it carefully and contact me if you have additional questions.

Sincerely,

(Name)
(Position)
(Phone number)

Attachment
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Generating Student Evidence

The APA portfolio is a collection of student work, student data, and educational information that relate
to a student’s abilities in mathematics and language arts literacy. Student data and work samples, also
referred to as portfolio “evidence,” are collected over time to represent a student’s progress toward
learning a targeted skill. Evidence includes student work samples, data sheets, video clips, teacher or
peer narrative description, pictures, or notes. A minimum of 5 pieces of evidence is required for each of
the four entries of the APA portfolio.

The first two sections outline step-by-step processes for the collection of student data and work samples.
The first section discusses collecting observational data. It is preferable if data is collected while the
student is involved in “authentic” or real-world, standards-based activities where he or she can apply
learned skills. For example, a student may be observed practicing money skills as he purchases food in
the cafeteria or the local supermarket. Listening comprehension might be observed while a peer is
reading to the student in the library.

Data sheets must be dated and reflect the number of trials the student is expected to achieve with correct
production reflected in the criterion listed on the entry cover sheet. If level of accuracy and support are
included in the targeted skill or the criterion, both should be reflected on the data sheet. Data sheets
should include dates and a description of the task the child was expected to perform as well as a
description of any key used to document performance. Examples of data sheets are included in
Appendix E.

The second section of this chapter discusses steps for collecting student work samples. Once again, it
is preferable if work samples reflect “authentic” activities. Including work samples generated by the
student, or a performance task, (i.e., a student demonstrates knowledge and skills by creating a product
or a response [Office of Technology Assessment of the U.S. Congress, 1992]) in the portfolio is an
excellent way to demonstrate the student’s progress toward achieving the targeted skill. It is crucial that
each work sample include a description of the task and that it be graded by the teacher against the
criterion indicated on the entry cover sheet.

The third section of the chapter outlines other sources of evidence. Requirements for using audio and
videotape are also included.

Steps for Collecting Observational Data

Step 1

Based on the IEP goal/objective, and a related standard and CPI, clearly define the targeted skill
to be observed.

The target skill in each of these examples has been underlined. These can come from the student’s IEP.

Chantall will reach and grasp the object independently four out of five opportunities over three
consecutive days.
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Jeremy, with one verbal prompt, will choose among three items four out of five opportunities over five
consecutive days.

Andrea will count her change correctly and independently three out of three times.
Enrique will read the directions correctly and independently five out of five opportunities.
Step 2

Define the criterion for an acceptable performance.

The criterion in each of these examples has been underlined.

Chantall will reach and grasp an object independently four out of five times over three consecutive days.

Jeremy, with one verbal prompt, will choose among three items four out of five times or 80 percent of
the opportunities.

Andrea will count her change correctly and independently four out of five trips to the store.

Enrique will read the directions correctly five out of five opportunities over three consecutive days.

Step 3

List a sample of activities in which the student will perform the skill. See the blank planning entry
form in the appendix for your use when determining which activities to use.

Sample activities are underlined.

Chantall will reach and grasp independently four out of five times over three consecutive days in the
following activities: turning pages while listening to a peer read a story, following directions (using a
stamp), following daily schedule (place a checkmark with a marker given verbal prompt.).

Jeremy, with one verbal prompt, will choose between three items four out of five opportunities in the
following activities: orally choose a book, orally choose a friend to work with, and orally choose a
snack.

Andrea will count her change correctly three out of three times for three opportunities in the following
activities: purchasing a drink at the vending machine. purchasing lunch. purchasing supplies at the
school store, purchasing a snack.

Enrique will read the directions correctly five out of five opportunities in the following activities:
prepare a snack, assemble a model, and fill out a form.

Step 4
Determine an appropriate systematic instructional technique.

A systematic instructional procedure such as time-delay or systems-of-prompts yields positive results.
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Step 5

Design a data collection sheet and collect the data.

Identify the activity and the dates when data are collected.

Data Sheet

Student Name:

Targeted Skill:

Measurable Criteria:
(level of accuracy &
independence)

Student Responses:

Sessions:

Performance Summary
{Progress)

Generalization Code:
(Settings)

Social Interaction Code:

Independence:
{Supports)

Activities:

Progress Codes

Accuracy: Prompt Levels:
+ correct 1 no response
- incorrect 2 physical prompt

3 gestural/model
4 verbal
5 independent

Generalization Code:

C - special education classroom
GE - general education classroom
Cl — community-based instruction
C - cafeteria

Social Interactions Code:

D - peer with disabilities

P — peer without disabilities

C — community member

T - classroom teacher (spec. ed.)
O - other school staff

Independence (Supports) Code:

T - technology (AT/Communications systems,
etc)

CAD - curricular adaptations

PAA - personal assistance (adult)

PAP — personal assistance (peer)

55 — sensory supports (auditory/visualtactile)

Example of a data collection sheet
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Step 6
Chart or graph the data, involving the student as much as possible.

Students can color in the bar chart or create computer-generated charts. The chart or graph must be
labeled to clearly identify the data.

3 Item Choices

90
80
70
60
k7]
9 5
S
[}
O 4
2
30
20
10
0 T T
1 2 3
Day
Example of a bar chart
Step 7

Ask the student evaluation questions using picture symbols as appropriate.
A teacher-made worksheet walks the student through the planning, monitoring, and evaluating process.
Meyer-Johnson Symbols may be used in the development of the worksheets.

Steps for Collecting Student Work Samples

Step 1
Based on IEP goal/objective, identify mathematics or language arts literacy standards and CPI

Mathematics standard 4.6: All students will develop number sense and an ability to represent
numbers in a variety of forms and use numbers in diverse situations.

CPI: Use money to make purchases.

Step 2
Identify appropriate IEP goal/objective and targeted skill

Objective: Use a calculator to subtract cost of items correctly and independently to make purchases
four out of five times or 80 percent of the opportunities provided.
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Step 3
Identify the instructional activities. Select a minimum of three for the entry.

Read and compare weekly grocery store advertisements to identify specials.
Develop a grocery list with preferred brand names.

Clip coupons for preferred brand names.

Determine available dollar amount.

Determine needs versus wants.

Visit the store.

Read and locate the items on the list.

Consecutively subtract the cost of the items.

Choose the best buy.

Step 4
Determine products to include

¢ Instructional data of consecutive subtraction
e Worksheets for selecting the “best buy”
e Performance checklist for shopping

Step 5
Include the student in selection of products

e Nate chooses a set of evidence to include that best shows his ability to manage a weekly shopping
budget.
e Nate evaluates his progress toward this outcome.

Other Types of Evidence
Video and Audio Tapes

A video or audiotape may be used as evidence when it shows the student actually performing the
targeted skill. For example, a student may be assessed on his or her ability to indicate choices. One of
the activities where data is collected involves choosing books to be read aloud through the use of a
switch. A video that shows the student in the library using the switch to choose a book may be submitted
as evidence. An accompanying description must identify the target skill and a summary of how the
student is demonstrating that skill, along with a written script of the dialogue. If a targeted skill is
demonstrated through video, this format should be continued throughout the year, to show progress.
Other sources of evidence can also be submitted on the same targeted skill.

Photographs

Photographs may be used as evidence when they document the actual performance of the targeted skill.
They may be used to document social interaction (e.g., showing the student performing a task related to
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the skill with peers), self-determination (e.g., showing the options student had for making choices),
independence (e.g., showing types of supports), and/or generalization (e.g., showing the student in a
community setting). Single photographs cannot demonstrate student progress. They may be used to
support a data sheet or work sample that can be used for student progress. A single photograph or a
sequence of photographs may be included. Photographs must be accompanied by a description of what
is happening, the date the photo was taken, a listing of who is in the photo and any other information
regarding the dimensions the photograph is intended to document. The label in Appendix E may be
used to appropriately describe a photograph.

Letters/Notes

Letters from employers and notes from peers or parents that describe how the student participated in the
activity or demonstrated the skill can provide valuable contextual information for the portfolio. Letters
should be dated and authorship noted.

Narrative descriptions

The teacher or member of the educational team may include a written document of observations of the
student performing the task and describe the nature of the student’s involvement.

Using Video and Audio Tapes

When preparing to collect videotaped documentation, please consider the following guidelines:

1. Taping should be specific and brief, with possible pretest and post-test segments that are well
marked and briefly scripted. (A form for scripting videotape can be found in Appendix A).

2. Videotapes should be 1-72 inch VHS tapes.

3. All tapes must be physically secured to the portfolio (e.g., a plastic sleeve) and should be labeled
with appropriate identifying information.

4. A permission to videotape must be signed in advance by the parent or guardian. A sample
permission form can be found in Appendix A. If a student’s peers are shown in the tape, receive
permission for them as well.

5. Gather suggestions from all significant parties—student, family, teachers, related service personnel,
or human service agencies—when planning the goals and content of the videotape.

6. Make sure the environment is properly arranged, and all materials are gathered and in place before
taping begins, so the flow of the activity is continuous.

7. Ask someone else to operate the camera while you work with the student. Make sure this person is

acquainted with the operation of the video equipment, and that the equipment is in good working
order (e.g., batteries are charged, etc.) before taping begins.
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8. The novelty of taping might disrupt the routine, or distract the attention of the student, resulting in an
inaccurate record. For this reason, the camera and operator should be as unobtrusive as possible. It
might also help if videotaping was done regularly so that the student did not find it novel.

9. Let businesses and other community sites know why you are taping, and obtain permission from
someone in authority at the site before you visit.

Strategies for Collecting Videotape

1. The “Videotape Evaluation Script” in Appendix A should be used to plan and develop the profile. It
should then be kept with the tape, to act as a record of the contents.

2. For ease in use, activities should be presented in a consistent order from tape to tape. This may
require some editing after the taping is completed. Basic editing can be done simply, using two
VCRs. If editing is not possible, plan ahead so that there are enough days available to tape the skills
in order, and within natural routines.

3. Protect the student’s privacy. Do not videotape personal care routines such as bathing or dressing
routines.

4. The total time of the profile is important. If the tape is too long, others may be less likely to use it.
Don’t include any non-essential material such as set-up or overly repetitive actions. Keep the video
segment to three minutes or less.

5. The content of the video should be vignettes of the student doing activities, not segments of
professionals or parents talking about the student. Commentary may be made in writing. All aspects
of activities should be demonstrated by the student, rather than shown by a caregiver.

6. It may be helpful for the caregiver to make comments or explanations about the activities, strategies,
and behaviors illustrated on the tape as they are being shown. However, this should not be done
while working with the student during the actual taping if it would distract, upset, or undermine
respect for the student, disrupt the routine, or in any way alter the student’s performance of the
activity. Any explanation that is a natural part of the activity may be done while taping. Otherwise,
comments should be made as voice-overs during editing, after the tape is complete.
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Articulating Core Curriculum Content Standards (CCCS)/Core
Curriculum Content Standards for Students with Severe Disabilities
(CCCSSSD) within the IEP

There are essentially four ways in which students may access the New Jersey state standards:

1. As written at the grade level of their typical same-age peers.

2. As written at the grade level of their typical same-age peers, but with accommodations (i.e., a
different or alternate response format).

3. Modification of the level of difficulty of the standard or “critical function” that accomplishes the
same purpose or outcome.

4. Through social and/or motor access skills embedded into standards-based activities.

Students participating in the APA may be working in the CCCS or the CCCSSSD. The CCCSSSD in
mathematics and language arts literacy, with cumulative progress indicators (CPIs), can be found in
Appendix B.

The ways in which students can participate in the general curriculum and the standards are shown as a
continuum in the figure below. Students participating in the alternate assessment will usually be working
on a modification (i.e. a significantly different level of difficulty or skills such as those included in the
CCCSSSD) of the standard (e.g., the indicators in the CCCSSSD), the modification of the standard and
indicators, or they may be working on access skills such as social, communication, and motor skills
embedded into content activities.

Standard as Written

Alternate Response

Critical Function

Access Skills in Content
Activities

(Grisham-Brown & Kearns, 2001)
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Accessing General Curriculum Standards

The best portfolio work comes from a merger of instructional and assessment processes. Portfolio
worthy work comes directly from rich, engaging instructional activities. Assessment comes from
considering the following questions:

o What rich, engaging instructional activities get to the heart of the standards and are
appropriately customized for the student?

For example: middle school age students in mathematics are investigating “Flight of Gliders.” The
students build and “test” different types of paper glider designs. Jeremy and Anna are students with
significant disabilities. Both students can access the Mathematics Standard 4.5 that states, “All students
will regularly and routinely use calculators, computers, manipulatives, and other mathematical tools to
enhance mathematical thinking, understanding and power.”

Jeremy is working on predicting an outcome, measurement concepts and measurement tools. Jeremy
uses a tape measure to indicate the distance traveled and writes the numbers on a chart (appropriate
alternate performance indicator in the content area).

Similarly, Anna uses a big button switch to start a time clock to record the length of time the paper
airplane stayed in the air. Anna also chooses which airplane to test (access skill embedded in a
standards-based activity).

e  What products and documentation from this instruction will be sufficient to indicate the
student’s strengths, abilities, and skills with the regard to the standard(s)?

Using the example above, portfolio products for Jeremy would include the measurement-recording
sheet. The teacher would include instructional data for Jeremy indicating the percentage of correct
responses on the use of counting the number of steps to measure, and Jeremy could dictate a brief
paragraph telling the reader which airplane traveled the furthest distance. He then could copy the
dictated sentences as scribed. The entry also includes notes from peers in Jeremy’s group indicating how
he participated in the group.

Anna’s portfolio entry includes teacher instructional data on the use of her big-button switch and her
choice of airplanes. Videotape could show her using the big-button switch in this activity. Photographs
of the switch and time clock mechanism, the other students’ data recording of the time, and a peer note
about her participation in the activity.

e How can the student monitor and evaluate his or her own work?

Jeremy monitors his correct use measurement on a worksheet and dictates a paragraph telling the reader
what he learned from doing the experiment.

Anna uses a bingo stamp to indicate “good work” or “need to work harder” for her use of the big-button
switch during the activity.
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e How can the student extend his or her own performance?
Jeremy reviews his written work and makes the necessary corrections.

Anna identifies from two choices how she will improve her use of the switch the next time she conducts
an experiment (“activate the clock” or “stop the clock™).

e How independent has the student become either on the standards or on their specialized
objectives as a result of this work?

Teacher data indicating the level of independence on the individual skills, peer notes, and student
evaluation worksheets indicate the extent to which the student has become more independent. Using a
sample from each of these forms of evidence clarifies for the reviewer the student’s level of
independence.

In each of these examples, all of the pieces support each other by indicating what the student knows and
can do. This support is termed “triangulation.” Triangulation of portfolio evidence occurs when
multiple data sources collectively indicate a true picture of the student’s performance.

In light of this, the following guidelines should be considered:

e All teachers should keep a “working” portfolio of the student’s “best” work.

e Single pieces of evidence such as ditto sheets, workbook pages and teacher-made tests do not by
themselves provide adequate demonstration of the standard.

e Students should begin to monitor and evaluate their own work as appropriate.

e Students should practice and apply skills in a variety of settings and situations to enhance
generalization.

e Positive terms should be used to describe the student’s strengths and abilities.

e Respect for the student’s privacy should always be considered. Photographs and videotape of
toileting, bathing, and feeding routines should not be included.

e At no time should student work be fabricated in any way. This includes work samples, performance
data, staged photographs or videotape or the use of assistive technology that does not occur as
regular instruction.

e Adding or subtracting portfolio evidence or entries after the completion deadline is prohibited.
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Videotape Evaluation Script

Student:

Teacher:

Label the videotape with the above information. Keep a copy of this script with the tape.

Segment Segment People Activity
Number Length Involved
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Directions for Completing Entry Cover Sheet:

1. Duplicate the cover sheets — one for each of the four entries.

2. Circle the appropriate entry descriptor (LAL 1, LAL 2, MATH 1, MATH 2).

(98]

b

Complete:
a. Cumulative Progress Indicator
b. IEP goal/objective

c. Targeted skill
d. Measurable criteria
e. Evidence section

NIJ Alternate Proficiency Assessment

Identify the standard assessed in the box labeled New Jersey CCCS or CCCSSSD.
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COMPLETE ONE ENTRY COVER SHEET FOR EACH ENTRY
Entry Cover Sheet

October 31,2003 to April 1, 2004

STUDENT NAME: GRADE/AGE:

(use age only if student is ungraded)

ENTRY (circle one): LAL 1 LAL 2 MATH 1 MATH 2

Refer to New Jersey Core Curriculum Content Standards (CCCS) and /or Core Curriculum Content
Standards for Students with Severe Disabilities (CCCSSSD) and the corresponding cumulative progress
indicators.

NEW JERSEY CCCS or CCCSSSD:

Cumulative Progress Indicator:

IEP Goal/Objective:

Targeted Skill:

Measurable Criteria (expressed as % or ratio, eg. 20% pr 4/5 trials:

EVIDENCE (include page numbers):

Self-Determination:
Choice Making/ Planning:  pgs. Evaluating: pgs.
Monitoring:  pgs. Extending Performance: pgs.

Generalization - Multiple Settings evidenced in this entry: (list)

Evidence of Social Interactions in this entry:

Independence - Supports documented: (check all that apply to this entry)

__Assistive Technology __Communication System
__Visual Supports __Auditory Supports
__Adapted Materials __Personal Assistance (peer)
__Personal Assistance (adult) __ Other (please specify)

Note: The evidence MUST include documentation of terms selected above in order to be scored.
Duplicate as necessary
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Permission to Videotape or Photograph

I give my permission for to take photographs, videotape or

audiotape of my son/daughter, . I understand that this

will be included in my son’s/daughter’s NJ Alternate Proficiency Assessment
portfolio and will be used for educational purposes only. Any reproduction of my
son/daughter’s Alternate Proficiency Assessment portfolio for state scoring training

will require that all identifying information be removed.

Parent/Guardian

Date

Permiso para tomar fotos o video

Yo doy mi permiso a para que tome fotografias, haga un video o
una cinta auditiva de mi hijo/a, . Yo comprendo que éstos

serdn incluidos en el Portafolio de Asesoramiento Alternivo de Habilidades de mi

hijo/a y que serd usado solamente para motivos educacionales.

Cualquier tipo de reproduccion del Portafolio de Asesoramiento Alternivo de
Habilidades de mi hijo/a con fines de adiestramiento al personal calificativo requerird

la eliminacion de todo tipo de informacion que lo identifique.

Padre/Madre/ Guardian

Fecha
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New Jersey Core Curriculum Content Standards
for Students with Severe Disahilities

Language Arts Literacy and Math
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Language Arts Literacy

I Standard 3.1 - All students will speak for a variety of real purposes and audiences.

Descriptive Statement: The ability to communicate with others is a fundamental life
function. Self-expression is central to a person’s quality of life and essential to learning.
There are many ways in which students may express themselves to others, such as
through signing, oral expression, gesture, or through the use of augmentative
communication. The intent of this standard is to develop students’ abilities to use their
primary systems of communication to express themselves with others in school, home
and in the community to perform a variety of important life functions and to satisfy their
emotional and social needs.

Cumulative Progress Indicators

1. Express ideas, needs, wants and feelings using student’s primary system of
communication such as, sign language, oral language, object symbols gesture,
and/or communication devices.

2. Participate in conversations with peers and adults by alternating roles of speaker
and listener.

3. Give directions and/or instructions to others.
4. Adjust expressive communication for different purposes and audiences.
5. Use communication system in school, home, community and work situations.

Standard 3.2 - All students will listen actively in a variety of situations to information from
a variety of sources.

Descriptive Statement: Listening involves sensory and cognitive processes important to
all students. The ability to comprehend the communication of others enables students to
engage in meaningful social interactions for pleasure and for practical purposes. While
some students are able to listen through hearing, other students may learn “to listen” by
using other senses such as vision or touch. Students may demonstrate their
comprehension through verbal and non-verbal means.

Cumulative Progress Indicators
1. Listen for a variety of purposes such as enjoyment and obtaining information.

2. Demonstrate comprehension of another’s message through appropriate verbal or
non-verbal responses.
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Standard 3. 3 - All students will write in clear, concise, organized language that varies in
content and form for different audiences and purposes.

Descriptive Statement: Using graphic symbols (e.g., printed letters, words or numbers,
pictures, or Braille) enables students to express ideas, needs, wants and feelings in
symbolic form to a variety of audiences. Writing enables students to organize as well as
to express their thoughts and information, such as when preparing a shopping list or
creating a get well card. Writing may take many forms such as handwriting, typing,
drawing a picture, selecting a word or picture from a resource bank or dictating to a
scribe.

Cumulative Progress Indicators

1. Express ideas, needs, wants and feelings using graphic symbols (printed word,
pictures, Braille, assistive technology).
2. Demonstrate the ability to sequence and organize thoughts and information using

graphic symbols for a variety of audiences and situations.

Standard 3.4 - All students will read a variety of material and texts with comprehension
and critical analysis.

Descriptive Statement: Reading is a complex process through which readers actively
interpret and create personal associations with printed material. The graphic materials
read by students may be used for a variety of purposes including enjoyment, learning and
problem solving and may take many forms including text, pictures, and object symbols.
Student’s benefit from a range of experiences with a variety of materials to enhance
development of comprehension skills. For example, students may read a book for
enjoyment, read a picture activity schedule to review their daily activities, read a TV
listing or they may read labels in the food store.

1. Use reading for different meaningful purposes such as enjoyment, learning and
problem solving. Students may read graphic material (rebus, pictures, text) or
objects (e.g., an object schedule).

2. Read or interpret graphic material with comprehension.
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I Standard 3.5 - All students will view, understand, and use nontextual visual information.

Descriptive Statement: Viewing involves the ability to respond with comprehension to
messages from both print and non-print media. Media might include live performances,
print media (photographs, charts, diagrams, illustrations), and -electronic media
(television, computers, film). Students should have opportunities to experience and learn
from a variety of media that provide entertainment and information that can enrich their
lives.

Cumulative Progress Indicators

1. Demonstrate the ability to gain information from a variety of media.
2. View various media for a variety of purposes (e.g., enjoyment, information).
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Mathematics

Standard 4.1 -All students will develop the ability to pose and solve mathematical problems
in mathematics, other disciplines, and everyday experiences.

Descriptive Statement: Problem situations arise in many aspects of everyday life.
Mathematics can be applied to describe problems as well as to solve them. Learning to
apply problem-solving strategies at home, in the community and in school fosters
students’ independence and self-confidence.

Cumulative Progress Indicators

1. Recognize, formulate, and solve mathematical problems arising from everyday
experiences.

2. Apply mathematical problem solving strategies independently and with others.

3. Evaluate appropriateness of mathematical problem solutions.

4. Develop alternate mathematical problem-solving strategies if initially selected

approaches do not work.

Standard 4.5 - All students will regularly and routinely use calculators, computers,
manipulatives, and other mathematical tools to enhance mathematical thinking,
understanding and power.

Descriptive Statement: Calculators, computers and other mathematical tools allow
students with a variety of needs to use mathematics in everyday activities. Students
should explore technology and become proficient in the use of tools that can assist them
in solving everyday life problems.

Cumulative Progress Indicators
1. Use a variety of tools to measure objects or events (e.g., measuring behavior) in
real life situations.

2. Use calculators, manipulatives, computers, and other tools to solve math problems
in real life situations.
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Standard 4.6 - All students will develop number sense and an ability to represent numbers
in a variety of forms and use numbers in diverse situations.

Descriptive Statement: Numbers are used in a variety of ways in our daily lives. For
example, numbers are used for identification, counting, and purchasing. Number sense
means knowing what numbers represent and a common approach to using them.
Students need to be able to identify important numbers in their personal lives and use
numbers for everyday tasks.

Cumulative Progress Indicators

1. Use whole numbers to count groups of objects within the context of everyday
tasks.

2. Identify numbers of personal importance such as house number and phone
number.

3. Recognize coins and dollars and their value.

4. Use money to make purchases.

5. Follow budgets developed based on personal needs.

Standard 4.8 - All students will understand, select, and apply various methods of

performing numerical operations.

Descriptive Statement: Students can apply various computational methods to perform
mathematical operations including mental math, use of manipulatives, estimation, paper
and pencil techniques and/or the use of calculators. Knowledge of how to apply some
basic mathematical operations can assist students in solving problems in everyday life.

Cumulative Progress Indicators

l. Use mathematical operations to solve problems in the context of everyday
situations (e.g., shopping, banking).
2. Use estimation to solve problems in everyday life.
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Standard 4.9 - All students will develop an understanding of and will use measurement to
describe and analyze phenomena.

Descriptive Statement: Measurement helps describe our world using numbers. We use
numbers to describe simple things like length, weight, and temperature. Familiarity with
common measurement units and a practical knowledge of measurement tools help
students observe and understand the world around them. Knowledge of how to apply
measurement techniques to everyday tasks can increase independence.

Cumulative Progress Indicators

l. Use measures of length, distance, weight, quantity, time and temperature in the
context of daily life activities.
2. Select and use appropriate standard and non-standard units of measurement in

every day activities such as meal preparation, shopping, and banking.

Standard 4.11 - All students will develop an understanding of patterns, relationships, and
functions and will use them to represent and explain real-world phenomena.

Descriptive Statement: Students should experience patterns in numbers, shapes and
expressions. Students should use pattern-based thinking to understand and represent
situations in everyday life.

Understanding patterns can help solve problems and promote independence.

Cumulative Progress Indicators

1. Use pattern-based thinking to follow schedules and daily routines.
2. Generalize pattern-based thinking to new situations.
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Accommodations and Modifications of Test Administration Procedures
for Statewide Assessments

In accordance with the Individuals with Disabilities Education Act (IDEA), students who
are receiving special education services must participate in the statewide assessment
system. Students must participate in the New Jersey Assessment of Skills and Knowledge
in grades three and four (NJ ASK3, NJ ASK4), the Grade Eight Proficiency Assessment
(GEPA), and the High School Proficiency Assessment (HSPA) in each subject area of the
age-appropriate assessment with the following exception:

“Students with disabilities shall participate in the Alternate
Proficiency Assessment in each content area where the nature of
the student’s disability is so severe that the student is not receiving
instruction in any of the knowledge and skills measured by the
general statewide assessment and the student cannot complete any
of the types of questions on the assessment in the content area(s)
even with accommodations and modifications. (New Jersey
Administrative Code Chapter 6A:14-4.11[a]2).”

Students with disabilities eligible for special education and related services and those
students eligible under Section 504 of the Rehabilitation Act may have accommodations
and/or modifications during the administration of the statewide assessments. The
Individualized Education Program (IEP) or 504 team makes decisions about
accommodations/modifications. Information about test content and item types from the
directories of test specifications can be used to make these decisions.

The following list addresses the accommodations/modifications that may be used during
the administration of the NJ ASK3, NJ ASK4, GEPA, (HSPT11/A) and the Special
Review Assessment (SRA).

Accommodations that will be utilized during statewide assessments for a student must be
listed in the IEP or 504 plans. Accommodations used during statewide testing should
be consistent with instructional and assessment procedures used in the classroom.

These accommodations also appear in the test coordinator and/or examiner manuals
distributed to districts prior to each test cycle using terminology that applies to the
specific test. Please refer to the specific test manual for additional instructions regarding
the use of accommodations and for logistical considerations. The use of accommodations
must be recorded on the student’s test booklet® or answer folder** according to the
instructions in the test coordinator’s manuals.

Advanced planning is integral to implementing accommodations/modifications
effectively and ensuring that the security of test materials is maintained. If a student
requires an accommodation or modification that is not listed below, contact the Office of
Assessment.

* A scannable test booklet is used with the NJ ASK only.
** An answer folder is used with the GEPA and HSPT/A.
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Code

A. Setting Accommodations

1. Administering the assessment:
a. individually in a separate room
b. in a small group in a separate room
c. in the resource room
d. in a special education classroom
e. using carrels

f. at home or in a hospital (this will depend on the nature of the assessment
task)

2. Seating the student in the front of the room near the examiner or proctor
3. Seating the student facing the examiner or proctor
4. Providing special lighting

5. Providing special furniture (e.g., desks, trays, carrels)
B. Scheduling Accommodations

1. Adding time as needed
2. Providing frequent breaks

3. Terminating a section of the test when a student has indicated that he or she has
completed all the items he or she can. The examiner must ensure that the student
has attempted all items in a section since items are not ordered by difficulty.
When this accommodation is used, the test must be administered in a small group
or individually to avoid distraction.

C. Test Materials Modifications

1. Administering the large-print version of test materials
2. Administering the Braille version of test materials

3. Allowing separate additional continuation pages for writing tasks. These pages
MUST be properly marked to link them to the correct student for credit.

D. Test Procedures Accommodations/Modifications

1. Administration accommodations/modifications:
a. reading directions out loud

b. reading test questions aloud (you may not read aloud or sign the reading
passages in Language Arts Literacy- you may read the reading questions.)
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providing and ensuring that amplification (hearing aid and/or FM system)
is in working order

using a sign language or cued speech interpreter for administration of
directions or questions but not reading passages

masking a portion of the test booklet and/or answer folder to eliminate
visual distractors or providing reading windows

repeating, clarifying, or rewording directions
providing written directions on a separate sheet or transparency
using an examiner who is familiar with the student

using an examiner who can communicate fluently in sign language
(American Sign Language or a form of Manually Coded English)

providing manipulatives for math items
using graph paper for math section
using a Braille ruler and talking calculator

using tactile or visual cues for deaf or hard of hearing students to indicate
time to begin, time remaining, and time to end a particular part of the test

2. Response accommodations/modifications

a.

having an examiner record the student’s identifying information on the test
booklet or answer folder (see test manuals for specific information)

dictating oral responses to a scribe (person who writes from dictation) -
student must indicate all punctuation and must spell all key words

using a Braille writer to record responses

signing responses to sign language interpreter (student must indicate all
punctuation and must spell all key words)

recording responses on a word processor (tools, e.g., spelling and grammar
tools are not permitted)

using large face calculators (except for non-calculator section)
using talking calculators (except for non-calculator section)
using an Augmentative Communication device

using a larger diameter or modified special grip #2 pencil

masking portions of the test booklet to eliminate visual distractors
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k. marking answers in the test booklet (an examiner will transfer the answers
to an answer folder for GEPA/HSPA)

Other Considerations
Ensure that:

a.

1.

any medication has been appropriately adjusted so it will not interfere with the
student’s functioning.

eyeglasses are used if needed.

hearing aids, FM systems, Augmentative Communication devices, word
processors, or other equipment are functioning properly.

source and strength of light are appropriate.
all students can clearly see and hear the examiner.

all deaf or hard of hearing students who communicate aurally/orally are watching
the examiner when instructions are given.

responses to open-ended questions, writing tasks, and the writing project which
are written or typed on separate sheets of paper by students eligible for this
accommodation must be placed into the fluorescent orange envelope provided.
Each of these pages must include at the top of the page the student’s name,
answer folder number, birth date, district name and code, and school name and
code. If these procedures are not followed, the student’s responses cannot be
linked to their responses on the other sections of the test and he/she will
receive incomplete scores. Copies of these pages should be made and retained
on file by the school district until scores are received.

students using the large-print test booklets:
1. mark their answers on the large-print test booklets

2. may be instructed to skip some questions. The spaces for these
questions must be left blank in the students large-print test booklet
or answer folder included in the large-print kit.

3. who dictate responses on open-ended items and writing tasks
indicate all punctuation and spell key words.

students using Braille test booklets:

1. are instructed to bring a Braille ruler and a talking calculator to the test
session.

2. are instructed to skip some items identified in the Braille
instructions. The spaces for these items must be left blank on the
student test booklet or answer folder included in the Braille kit;

3. have answer folders transcribed from Braille version by the
examiner.
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4. dictate their answers to the examiner or use a device that produces

Braille. For dictations and responses recorded in Braille:

e Students must indicate all punctuation and must spell all
key words.

e Examiners must transcribe the Brailled responses into the
regular answer folder included in the Braille kit.

J. students who communicate using sign language:

1.

Have an interpreter interpret oral directions and test items (but not the
reading passages in the Language Arts Literacy or Reading sections of the
test). The interpreter should be able to communicate in the mode used by
the student, American Sign Language or a form of Manually Coded
English. The interpreter should be instructed to interpret so as not to give
the answer to the student through the use of a particular sign or finger
spelling.

*A scannable test booklet used with the ESPA only.
** An answer folder is used with the GEPA and HSPT/A.

Students using American Sign Language for open-ended writing task
responses should sign the responses to the interpreter who will interpret
them into spoken English and a scribe will record the responses in the test
booklet or answer folder.

Students using Signed English or cued speech will sign/cue to the
interpreter who will transliterate (word for word) into spoken English and
a scribe will record the responses.

*a scannable test booklet used with the ESPA only
**an answer folder is used with the GEPA and HSPT/A
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Glossary of Terms

Access skill — access skills are those basic skills that are needed to access all learning (motor, social,
communication, etc) and can be taught across all content areas and settings.

Accommodations — are changes in setting, lesson, format, presentation, or student response format
during standards-based, instructional activities. Changes do not affect level, content, or performance
criteria.

Adaptations — are changes made to existing instructional materials or instructional delivery designed to
meet the needs of a student.

Age appropriate — the activities and materials selected and the language used reflect the chronological
age of the student.

Assistive technology — strategies, equipment, or materials used to assist students in developing and
participating in meaningful academics, social relationships, and employment activities; can range from
low technology (e.g., unaided communication systems, sign language, etc.) to high technology (e.g.,
computers with switch interfaces, etc.) and technology to assist with positioning, mobility, and
recreation

Choice making— is the opportunity to make selections within or among activities. Valid choice-making
opportunities give the student control over his or her environment and facilitate ownership of
performance.

Community settings — are places in the community where instruction occurs. For example work sites,
post offices, restaurants, public transportation, sports clubs, stores, etc. School is considered a
community setting only for APA portfolio students in grades three and four.

Evaluating — a step in the self-determination hierarchy whereby the student reflects on his/her
performance to determine how well the task was performed.

Evidence — products that document the student’s performance (e.g., actual student work, instructional
program data, peer narratives, captioned or scripted video/audio tapes, photos, peer, parent, coworker,
employer narratives).

Extending performance— a step in the self-determination hierarchy which evidences the student’s

identification of how or what skill or component of the skill the student needs to improve or the
student’s correction of his/her own work.
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Functional — the degree to which an activity or skill has meaning for a student in current or future
integrated environments and results in increased capacity or independence; functional skill instruction is
based upon a student’s needs in his or her home, school, community and/or workplace.

Generalization — the ability to transfer learned skills to other settings and to demonstrate those skills
with other people, materials, and similar tasks.

Inclusion — chronologically age-appropriate involvement of students with disabilities in a variety of
settings including neighborhood schools, general education classrooms, community and work settings;
assumes the provision of the necessary supports to allow students to participate successfully in those
settings

Integrated settings — instructional environments in schools and community settings where peers with
and without disabilities have opportunities to interact

Interactions with peers — opportunities for interactions involving students with and without disabilities
leading to the development of appropriate social skill; sustained interactions occur over time with
opportunities for students to develop relationships (e.g., presence in regular education classrooms on a
daily basis, belonging to the same club, being on a sports team, etc.).

Measurable terms — criterion used to determine or measure progress on the targeted skill within the
entry. Measurable criterion must include level of accuracy and independence.

Monitoring — a step in the self-determination hierarchy whereby the student maintains records of
performance of an activity or steps within an activity (e.g., checks off tasks performed at work or in
school job, checks off items on a personal grooming list, checks off weekly scheduled household tasks
performed at home, etc.)

Natural support — support provided in the context of integrated activities. Natural supports include the
people, environment and activity/materials that are naturally occurring and that allow students to be a

fully participating member of the general education classroom, school and community (Jorgensen,
1992).

Peer — a student with or without identified disabilities who is within a 2-year age span of the student. A
peer for an 11" grader or 18 year old, could be 16 years of age or older (e.g., an adult coworker of any
age). The classroom teacher is not a peer that would be considered in scoring.

Planning — a step in the self-determination hierarchy which evidences the student, with or without
assistance, determine how to complete a task (e.g., notes and gathers materials needed for community-
based instruction, collects information about specific community-based recreation activities in order to
plan transportation, surveys class members to determine refreshments for class party, or orders own
work sequence in community or school job for the day).

Portfolio — a collection of student work and educational information that relate to a student’s progress

on the NJ content standards; portfolio tasks should be a natural part of daily instruction and provide
opportunities for a wide range of instructional strategies.
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Progress — improvement in the targeted skill over time.
Rubric — scoring guide — criteria by which each entry of the portfolio will be scored.

Self-determination — the ability to identify a personal vision and set and achieve goals; reflects personal
skills and traits, including self esteem, assertiveness, self advocacy, control, choice making, and
creativity.

Self-evaluation — a step in self-determination where the student identifies/describes those steps in an
activity that were performed well and those that need improvement; evaluation should be an intricate
part of daily instruction.

Settings — places where learning occurs (i.e., school: self-contained special education school, special
education classroom, resource room, general education classroom, library, cafeteria, playground,
campus, etc.; community. integrated work site, post office, home, restaurant, store, public transportation,
sports center, etc.) Community may be an in-school setting (other than the special education classroom)
for a 3 or 4™ grader.

Social interactions — interactions with peers that reflect the chronological age of the student;
interactions that facilitate/evidence positive behavior, communication, thoughtfulness, listening, sharing,

common likes/dislikes, and trust.

Standards-based activities — are those learning activities occurring for all students that have outcomes
connected toward achieving a standard within the CCCS/CCCSSSD.
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Telephone Numbers and E-mail Addresses
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Telephone Numbers and E-mail Addresses

NJ Department of Education

Inclusive Large Scale Standards
and Assessments (ILSSA)

NJ APA Website Addresses

NJ Department of Education
ILSSA

ILSSA (New Jersey site)

Elizabeth Celentano

Office of Evaluation and Assessment

elizabeth.celentano@doe.state.nj.us
(609) 984-0107

Peggy McDonald

Office of Special Education Programs

peggy.mcdonald@doe.state.nj.us
(609) 292-3065

Mariel Zeller
mzeller@uky.edu
(800) 946-0364

Lou-Ann Land
lland@uky.edu
(800) 946-0364

Jaci Norman
jmnorm2@uky.edu

(800) 946-0364

http://www.state.nj.us/education
http://www.ihdi.uky.edu/ilssa

http://www.ihdi.uky.edu/ilssa/njapa

There are links among these web sites that provide updated information about the APA,
training opportunities, and information about issues that arise over the school year.
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NJAPA Portfolio Organization Checklist

Check (v/) the components found in the portfolio.

o Table of Contents
o Language Arts Literacy Entry (#1) Cover Sheet

o Identifies the appropriate LAL New Jersey CCCS or CCCSSSD
o Evidence should span collection period from Oct. 31, 2003, to April 1, 2004

o Language Arts Literacy Entry (#2) Cover Sheet

o Identifies a second and different LAL New Jersey CCCS or CCCSSSD
o Evidence should span collection period from Oct. 31, 2003, to April 1, 2004

o Mathematics Entry (#1) Cover Sheet

o Identifies the appropriate Math New Jersey CCCS or CCCSSSD
o Evidence should span collection period from Oct. 31, 2003, to April 1, 2004

o Mathematics Entry (#2) Cover Sheet

0o Identifies a second and different Math New Jersey CCCS or CCCSSSD
o Evidence should span collection period from Oct. 31, 2003, to April 1, 2004
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NJ-APA Portfolio Review Checklist

Table of Contents

Do the page numbers line up with the evidence in the entry?

o Yes
o No

Entry Cover Sheets

Puta in box for each entry if
found.

LAL-1 | LAL-2 | MATH-1 | MATH-2

Is the entry cover sheet complete?

Is the entry cover sheet legible?

Is the CCCS or CCCSSSD listed verbatim from the manual?

Is/are the cumulative progress indicator(s) (CPIs) listed verbatim
from the manual?

Is the IEP goal/objective listed?

Is the targeted skill and measurable criteria listed?

Does the CPI relate to the IEP objective and targeted skill?

Are supports listed with page numbers?

Evidence

Is there a minimum of five to eight pieces of evidence?

Is all the evidence dated? Is the name included ?

If a code was used on the evidence, is there a key to interpretation?

Is all evidence chronologically age-appropriate?

Are supports documented within the evidence?

Are the authors of the written notes documented?
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Use the following pages to review each of the four entries you will include in the portfolio to assist you in
successfully documenting all of the six dimensions of the rubric.

Student Progress
(Is the student
making progress on
targeted skills?)

The entry shows no
clear progress toward
the measurable criterion
related to the targeted
skill as evidenced.

The entry shows some
progress toward the
measurable criterion
related to the targeted
skill as evidenced.

The entry shows
considerable progress
toward the measurable
criterion related to the
targeted skill as
evidenced.

The entry shows that the
measurable criterion
related to the targeted
skill has been met or
exceeded.

Are the IEP objective and targeted skill identified on the entry cover sheet?

o Yes
o No

What are the measurable terms (from the objective or targeted skill)? Is the evidence graded based on
the measurable criteria?

Based on the measurable terms, what progress did you observe in the entry over time?

Connections to Standards
The extent to which the
student’s work is linked to
the content standard and
cumulative progress
indicators.

The entry shows no
evidence of
instruction in the
targeted skill within
the context of age-
appropriate,
standards-based
activities.

The evidence in the
entry indicates
instruction of the
targeted skill within
the context of at least
one age-appropriate,
standards-based
activity.

The evidence in the entry
indicates instruction of
the targeted skill within
the context of at least
two age-appropriate,
standards-based
activities.

The evidence in the entry
indicates instruction of
the targeted skill within
the context of at least
three age-appropriate,
standards-based
activities.

List the three standards-based activities evident in the entry.

How is the evidence connected to the standard? o Modified | o Access
Please Describe:
NJ Alternate Proficiency Assessment 96




Social Interactions
(Social interactions that
reflect the chronological age
of the student, involving
students with and without
disabilities, leading to the
development of appropriate
social skills.)

The entry shows no
evidence that the
student has
opportunities for social
interactions with peers,
with and/or without
disabilities.

The entry shows
limited evidence that
the student has
opportunities for
social interactions
with peers, with
and/or without
disabilities.

The entry shows
considerable evidence
that the student has
opportunities for social
interactions with peers,
with and/or without
disabilities, some of
which must be

The entry shows substantial
evidence that the student has
opportunities for sustained
social interactions with
peers, with and/or without
disabilities. Some
interactions must be with
peers without disabilities.

sustained.
Is there evidence of opportunities for interaction with peers? a Yes
o No
Is there evidence of opportunities for interaction with non-disabled peers? a Yes
o No

How are the social interactions documented: (Check all that apply and describe)

o Teacher data sheets

o Student work samples

o Video/audio tape

o Plan, Monitor, or Self-evaluation sheets

o Notes from parents, peers, general education teachers, community members

o Teacher/description/notes

o Captioned photographs

a Other:
The entry shows The entry shows some The entry shows The entry shows substantial
Independence limited evidence of evidence of use of considerable evidence of evidence of use of
(How is the student | use of adaptations, adaptations, use of adaptations, adaptations, modifications,
receiving modifications, modifications, supports, modifications, supports, supports, and/or assistive
assistance and supports, and/or and/or assistive and/or assistive technology | technology that maximize
supports?) assistive technology. | technology that maximize | that maximize independence. Most of this
independence. independence. At least support is natural.
some of the support is
natural.

Are supports documented in the evidence?

o Yes
o No

Identify the supports evidenced in the entry. (Check all that apply and describe)

o Accommodations/ modifications/ assistive technology

I I N e = =

Peer Supports

Teacher or Adult support/ assistance

Community Supports
Natural Supports
Student performs task independently

No evidence of supports
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Self-Determination
(How is the student
encouraged to
develop skills to
increase choice, self-
direction, and self-
evaluation
behaviors?)

The entry shows
little or no
evidence of
choice making or
the entry is not
age-appropriate.

The entry shows some
evidence of the student
making choices, but
little or no evidence that
the student is reflecting
on or evaluating his/her
performance.

The entry shows
considerable evidence of
the student making choices,
and some evidence that the
student is reflecting on or
evaluating his/her
performance.

The entry shows substantial
evidence of the student making
choices, and considerable
evidence that the student is
reflecting on and evaluating
his/her performance, and using
these choices to extend his/her
performance.

Are opportunities for choice making, self-evaluation, etc., documented in the evidence?

o Yes
o No

Identify those self-determination skills evident within the entry. (Check all that apply and describe how

documented)

o Choosing work products for portfolio

a Choice/Planning (What will I do? How will I do it?)

0 Monitoring performance (What did I do? How did I do it? Check off task lists)

o Evaluating performance (How well did I do? Self corrects work/ performance)

o Using evaluation to adjust performance (What do I need to do next time?)

o Other
Generalization Student demonstrates | Student demonstrates Student demonstrates skills Student demonstrates skills
(Where is the skills and concepts skills and concepts in at | and concepts in at least three | and concepts in at least three

learning and
demonstration of
skills taking
place?)

primarily in one
setting with one adult
or peer.

least two settings with
two different adults or
peers.

settings, one of which must
be the community, with at
least two different adults or
peers.

settings, two of which must be
in community settings, with at
least two different adults or
peers.

Are the settings clearly documented in the evidence?

o Yes
o No

Identify those settings evident within the entry. Settings must be directly related to the instruction,
application, OR generalization of the targeted skill. (Check all that apply and describe adult and peer
interactions within each setting)

o General Education Classroom(s)
Q

lab, other:
o

office, gym, computer lab, other:
o Community
a Home
a Other

Integrated school locations: (circle all that apply) hall, library, cafeteria, kitchen, office, gym, computer

Special Education school locations: (circle all that apply) classroom, hall, library, cafeteria, kitchen,
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Tips from Scorers
General Tips

e Limit evidence to 5 to 8 pieces per entry — more is not always better.

e Videotapes should not exceed 3 minutes in length

e Ifpictures are included as evidence, use the label in Appendix E to describe what
is occurring in the photo, who is shown, the setting, and how the student is
practicing the targeted skill, etc.

e Scorers cannot assume what evidence represents. Provide the information on the
evidence related to the dimensions documented.

e Be sure to include 2 entries related to two different standards — not 1 standard —
not 3 standards

e No food products in the portfolio — take a picture of it!

e Teacher-written notes are evidence but must be on the evidence or the evidence
label — not the Entry Cover Sheet

e Have someone check the portfolio teacher notes for spelling, page numbers,
typos, etc.

e Know your standards! Be sure to copy the standard and CPI word for word from
either the revised CCCS or the CCCSSSD. Do not make up CPIs.

e Vary activities/evidence within the entry i.e., use worksheets, class trips, projects.

e Use age-appropriate materials — what students within a two-year age range would
use. For example, a worksheet with modified content should not include bunnies
for an eighteen-year-old student.

e Be sure writing is legible.

e Be sure that dimensions documented on a data sheet are reflected in other
evidence in the entry.

¢ Do not include pictures of sensitive activities or pictures that could embarrass the
student.

¢ Do not include IEPs in the portfolio.

e Cross-check the entry cover sheets with evidence to make sure the dimensions
indicated on the cover sheets are actually represented in the evidence on the pages
indicated.

¢ Different materials from the same location do not represent generalization.

¢ Student input in the portfolio can have a positive impact on scoring. Encourage
student input for what is selected and generated for the portfolio.

Student Progress

e Establish a criterion that the student is expected to achieve over a minimum of
four months — do not use a criterion that the child has already achieved. Evidence
that shows 100% accuracy across the entry will not lead to a high score for
student progress.

e Be sure that all evidence includes the dates on which the activities occurred.

e Be sure to include both the level of accuracy and the level of independence
(prompt level) the child is expected to achieve.
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Be sure that all work samples used for progress are graded. Be sure that the
grading system matches the measurable criterion (e.g., if measurable criterion is
80%, grade work or document on data sheet using percent correct; if measurable
criterion is 4 out of 5 trials over 3 days with one verbal prompt, data sheet should
reflect the number of trials correct and incorrect, level of prompt with dates of
occurrence).

Criterion should be quantitative. If qualitative terms or symbols are used on
student work, explain what they mean in relation to the measurable criterion.

If the student meets the criterion prior to four months of instruction, list the next
level of skill or a higher criterion and include evidence for the full four months.
This will indicate that the child has exceeded the criterion.

Independence

Natural supports involve the person, the materials, and the settings to which
nondisabled people would have access. Document all three factors.

Homework activities provide the opportunity for students to use natural supports
— the work is done at home, with homework, assisted by a parent or sibling.

Social Interaction

Be sure to indicate who is involved in the activities. Indicate whether peers have
disabilities or are non-disabled.

Homework activities provide opportunities for interaction with nondisabled peers
—1i.e., siblings, family members within the required age range. Document
evidence of homework activities using the evidence label.

Be sure that evidence demonstrating social interaction involves the student
performing a task related to the targeted skill.

Self-Determination

Be sure that graphs used by student for monitoring/evaluating are explained
including how the student participated.

Planning, monitoring, and evaluating sheets provide good documentation of this
dimension.

Generalization

If an activity occurs in another setting, the evidence must show that the child had
the opportunity to perform a task related to the targeted skill in that setting in
order to be scored as another setting.

Be sure that at least two different adults are peers are reflected in activities
showing generalization.
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Planning Tools
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The following tools may be used to assist in developing standards-based activities that will be
conducted to instruct the student in the targeted skill and collect data for the APA portfolio.

Targeted Skill:

Standards-Based Activity:

Settings:

Check (V) all that apply
[ The activity is age-appropriate
[] The activity provides opportunities for social interaction
[with peers with disabilities
[ with peers without disabilities
[ with adults other than primary educator
[J  The student will have opportunities for choice-making
[ The student will have opportunities for self-evaluation

[]  The student will have opportunities to self correct or extend performance

Supports that will be provided to student:
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Sample Data Sheets
The following samples can be used or adapted for an APA entry. Data sheets are often used
to document performance and show progress over time. The following points should be

considered when using data sheets for entry evidence:

e Include the data sheets used during instruction, if possible. Also, include supplementary
information that reflects the dimensions of the rubric.

e Be sure to include a key for symbols used for documentation on the data sheet.
e Include data sheets that document performance of the targeted skill.

o Use the data sheet to reflect both level of accuracy and independence. Use the
terminology relevant to the student in the key.

Data sheet can include data points across the collection period or a sample of data which
would be supported by other evidence showing progress over the collection period (e.g., a
graph, a second data sheet, work samples). Examples include:

e asample data sheet reflecting data points across the collection period to show progress

e asample data sheet reflecting a time frame during the collection period supplemented by
a graph or other evidence that shows progress across the collection period

*Note: Four months minimum must be reflected during the collection period.
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Data Sheet

Student Name:

Targeted Skill:

Measurable Criteria:
(level of accuracy &
independence)

Student Responses:

Sessions:

Performance Summary
(Progress)

Generalization Code:
(Settings)

Social Interaction Code:

Independence:
(Supports)

Activities:

Progress Codes

Accuracy: Prompt Levels:
+ correct 1 no response
- incorrect 2 physical prompt

3 gestural/model
4 verbal
5 independent

Generalization Code:

SE — special education classroom
GE - general education classroom
Cl — community-based instruction

C - cafeteria

Social Interactions Code:

D — peer with disabilities

P — peer without disabilities

C — community member

T — classroom teacher (spec. ed.)
O - other school staff

Independence (Supports) Code:

T — technology (AT/Communications systems,
etc.)

CAD - curricular adaptations

PAA — personal assistance (adult)

PAP — personal assistance (peer)

SS — sensory supports (auditory/visual/tactile)

NIJ Alternate Proficiency Assessment

109




Student Name:

Data Sheet

Targeted SKkill:

Measurable Criteria:

(accuracy and level of prompt)

Task Analysis 4

Sessions |

Performance Summary:
(Progress)

Independence (Supports) -

Activities -

Generalization (Settings) Code —

Social Interaction Code —

Progress Code Key:

Accuracy: Prompts Levels:

+ correct 1 no response

- incorrect 2 physical prompt
3 gestural/model
4 verbal

5 independent

Generalization (Settings) Code:
SE — special education classroom
GE — general education classroom
CI — community-based instruction
L — library

Social Interactions Code:

PD — peer with disabilities

P — peer without

C — community member

T — classroom teacher (spec. ed.)
S — speech teacher

Independence (Supports) Code:

T — technology (AT/communication systems/etc)

CAD - curricular adaptations
PAA — personal assistance - adult
PAP — personal assistance peer

SS— sensory supports (auditory/visual/tactile)
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Sample Planning, Monitoring, and Evaluating (PME) Sheet

The following sample may be used as one way to document opportunities for self-
determination in an APA entry. The sample must be individualized to include words and
pictures that represent the choices the student will be making. A graph, rather than a data
chart, may be included to allow the student to graph his or her performance over two or
more days. The following points may be considered when using PME sheets in an entry:

e A PME form may be completed with assistance (e.g., teacher or peer)

¢ A PME form may be completed in a variety of settings (e.g, special education
classroom, general education classroom)

¢ A student can complete the PME sheet through dictation, writing, using a stamp,
using a switch, using an augmentative communication device or any form of
communication

e PME sheets can be used throughout the day to provide an opportunity for a
student to identify what he/she will be working on and reflecting on performance

e Students should be given multiple opportunities for using PME sheets

e Student choices should be age-appropriate
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Name:
Date:
Targeted Skill:

I need to practice

I will practice

Targeted Skill:

Accuracy

Level of Prompt

Criterion:

Materials or Activity:

Code: (+) = Correct (-)= Incorrect (I)= Independent (V)= Verbal Prompt (M)= Model Prompt (P)=Physical

Prompt

I met my goal

Yes

No

Next time I will work
on

(]
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Evidence Labels

The following page includes copies of a label that may be used to document some of the
dimensions of the rubric for a piece of evidence. The label is not considered a piece of
evidence alone. The label must accurately document what occurred at the time of the
activity represented in the accompanying evidence.

Complete as follows:

Student Name: List the name of the student whose evidence you are describing.

Evidence page: List the page number of the evidence the label is describing.

Description of Activity: Describe the nature of the instructional activity and how the
student participated.

Setting: List where the activity occurred.

Supports: List the types of materials, accommodations, adaptations, and assistive
technology that the student utilized during the activity.

Social Interaction: Describe who was involved in the activity and the nature of the

student’s interaction with peers. Be sure to specify whether or not peers were
nondisabled or students with disabilities.
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New Jersey Alternate Proficiency Assessment — Evidence Documentation

Student’s Name: Standard #:

Description of Activity:

Setting:

Supports:

Social Interaction:

New Jersey Alternate Proficiency Assessment — Evidence Documentation

Student’s Name: Standard #:

Description of Activity:

Setting:

Supports:

Social Interaction:

New Jersey Alternate Proficiency Assessment — Evidence Documentation

Student’s Name: Standard #:

Description of Activity:

Setting:

Supports:

Social Interaction:
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Opportunities for Social Interaction

Often, when a student is in a self-contained setting or a school with peers with
disabilities, opportunities for social interaction with nondisabled peers are not available.
Below is a list of ideas for facilitating interaction with peers that will benefit both the
students with disabilities and their peers. This is only a sample intended to generate ideas
for application in your own school. It is important to remember that the activities listed
can be used for instruction in a variety of standards in a variety of content areas
depending on the tasks the student is expected to perform.

Self-Contained Class in District School

Language Arts Literacy

v Collaborate with a general education class and/or an art class for a production of
a play.

Related Standards: 3.1 Reading — student reads picture cues, word cards, or script

3.4 Listening — student follows directions, retells plot of play

v Conduct a multi-cultural celebration and invite general education peers.
Related Standard: 3.3 Speaking — practice conversational skills with peers

v Establish “pen” pals via letter writing (or pictures) or e-mail with non-disabled
peers

Related Standard: 3.4 Writing — use a series of words, sentences and/or pictures to
communicate an event

v Invite general education peers to read age-appropriate stories,
newspapers/magazines or literature with your students on a regular basis.

Related Standards: 3.1 Reading — student practices oral reading fluency by
reading to a peer

3.4 Listening — student maintains attention and appropriate
behavior while a peer reads to him or her
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Mathematics

\ Visit a school store or bake sale with nondisabled buddies
Related Standards: 4.1 Number and Numerical Operations — Student works with peer

to count out items to be purchased, recognize coins and values,
make purchases

 Conduct a survey in your school with peers in a general education class about a
current event (e.g., “do you support ? Yes/No) and invite other classes to

complete the survey

Related Standard: 4.1 Number and Numerical Operations —Count responses with a
nondisabled peer

V Have a “health fair” with a general education class and pair students with buddies
to provide information to students in the school about healthy behavior

Related Standard: 4.2 Measurement and Geometry — student and peer do a project on
body temperature — what is normal temperature and what
temperature indicates a fever.

v Assign student and peer buddy to complete a school job together

Related Standard: 4.3 Patterns and Algebra — student checks off each room as he and
and peer follow pattern daily to distribute milk/juice cartons

Receiving School

Language arts Literacy

v Invite a general education class of peers from a nearby school to correspond with
your students through pictures, letters and/or e-mail (text or digital pictures).

Related Standard: 3.4 Writing — write letters, develop a sequence of pictures
to communicate, operate switch to transmit pictures

v Collaborate with a class of nondisabled peers at a nearby school and attend a play
at a theater in the community.

Related Standard: 3.4 Listening — retell main idea of script, follow directions,

converse with peers
3.5 Viewing — View play and retell through sequencing pictures of story
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\ Form a “reading club” with a class of nondisabled peers from a nearby school
Related Standards: 3.1 Reading — student and peer develop modified book
report or art project related to the content of a book they
read together

3.4 Listening — student reads to a peer or peer reads to
student and they complete a questionnaire about the book

Mathematics

v Collaborate with nondisabled peers from a nearby school on a project to improve
the community e.g., recycling, maintaining a park garden.

Related standards: 4.2 Geometry and Measurement— Sort objects by shape —
cans, bottles, newspapers; weigh recyclables

4.3 Patterns and Algebra — follow routine of collecting
recyclables from various sources in the school with
nondisabled peer
v Establish a “club” with nondisabled peers from a nearby school and conduct
activities periodically such as, cooking international foods for a cultural event or

going bowling

Related Standards: 4.2 Geometry and Measurement — student works with peer to
measure ingredients

4.3 Patterns and Algebra — student and peer keep score at
bowling

General Ideas

v Facilitate the participation of your students in recreation activities within their home
community or the community where the school is located.

v Establish peer buddies with nondisabled peers for a variety of activities at the school or
in the community

v Involve your students in school clubs, or activities within district schools, with peer
support.

\ Talk with a general education teacher, art teacher, music teacher, etc., and ask in what
activities your students participate with nondisabled peers in other classes.
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